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Preface

One year ago we invited Polish and foreign researchers to write texts concerning 
different aspects of young adults’ functioning in a changing world. As a result 
the book entitled “Functionng of Young Adults in a Changing World” was cre-
ated. It was published by Libron Publishing House. In the course of its creation 
it turned out that the above topic does not cover all of the aspects regarding 
young adults and that there is still the need for the scientific discussion about 
young adulthood since this is a period in a person’s life, which, at present, is 
constantly influenced by significant changes and young contemporary adults’ 
functioning differs from the life of young adults ten or fifteen years ago. Nowa-
days it is difficult to establish the beginning of this stage of human development 
and the criteria on the basis of which someone could be defined as an adult. 
Today young adults live in a different way that their parents or grandparents 
did. This is a result of the changes that took place in socio-cultural life within 
the last decades in many different countries. With the end of young adult-
hood, which is also difficult to be defined, young people face next challenges 
such as mid-life transition. Young adults undertake developmental tasks of 
next periods in the life cycle having different resources than their parents or 
grandparents had. 

The period of young adulthood is an extremely interesting stage of human 
life cycle and its scientific analysis is necessary for the improvement of our 
knowledge of contemporary young people’s functioning which is still incomplete. 
Therefore,  the idea of analyzing various issues of crucial significance for young 
adults was born. Thanks to joint involvement and effort of the authors the book 
concerning different aspects of Polish young adults was created. It brought up 
such topics as emerging adulthood as a new stage of development, cognitive 
and emotional functioning of young adults on the labor market, the connec-
tion between materialism and self-esteem, satisfaction with life and the level 
of anxiety among young adults, motherhood and parenthood among young 
adults, different ways of psychological functioning in middle age, and finally 
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development and validation of the Perceived Social Support Questionnaire in 
a sample of Polish young adults. 

Chapter 1, Ten facts about emerging adulthood by Małgorzata Rękosiewicz, 
discusses a new phase of the development of individuals in developed countries – 
emerging adulthood described by Jeffrey. J. Arnett. Ten facts about this phase 
of the development suggested by the author of this chapter are based on five 
traits distinguished by Arnett. Apart from that, the author discusses the results 
of studies conducted both in Poland and abroad. The author also presents the 
concept of identity development created by Koen Luyckx and colleagues, and 
the theory of social participation types developed by Heinz Reinders.

Chapter 2, Cognitive and emotional functioning of young adults on the contem-
porary labour market by Katarzyna Wojtkowska and Jan Jędrzejczyk, outlines that 
the global economic crisis and the subsequent recession in the euro area have 
contributed to the difficult situation on the Polish labor market. This situation 
significantly influences on the young people, because of high unemployment. 
Therefore, it is important to explore their cognitive and emotional functioning 
in the context of the current situation on the labor market. The aim of the study 
presented in this chapter was to evaluate the relationship between perceived 
stress, emotionality, cognitive regulation of emotions and hope for success in 
young adults. Overall, results suggest that in the group of young adults stress in 
the situation on the labor market is associated with frequent negative emotions 
feeling and frequent dumb thoughts to negative events in your life. In turn, the 
expectation of positive results of their own actions is associated with susceptibil-
ity to frequent feeling positive emotions, thinking how you can become a better 
due to negative developments and planning how to deal with them.

Chapter 3, To have to better one’s being: the relationship between materialism 
and self-esteem, satisfaction with life and the level of anxiety among young adults 
by Magdalena Szawarska, is dedicated to the issue of raising importance of 
meaning that material goods have in everyday life. The study conducted aimed 
at verifying if increased  concentration on material objects and a tendency to 
regard them as a condition of happiness and a measure of life achievements, 
are connected with psychological functioning of young adults. Results showed 
that here is a relationship between materialism and subjectively assessed psy-
chological deficits. It turned out, that materialism can be predicted on the basis 
of lower life satisfaction and higher level of anxiety, and, for men only, on the 
basis of lower self-esteem.

In chapter 4, Becoming a mother as a challenge of early adulthood, Joanna 
Matuszczak-Świgoń characterizes the period of early adulthood in the context 
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of becoming a mother. She describes the phases of building maternal identity 
and processes involved in this transition. Moreover, the author presents the 
results of her own research which shows that mothers-to-be build their expec-
tations and beliefs about a child into coherent stories. This way they acquaint 
the unknown and prepare themselves for performing a new role.

Chapter 5, The feeling of satisfaction and self-efficacy vs. the parenting styles 
of active mothers on the labor market by KatarzynaWalęcka-Matyja and Marta 
Kucharska, presents the study focused on a relation between life satisfaction 
and accomplishment of mother role by working women. The research results 
affirm that mothers who are satisfied with their lives, with high self-efficacy 
prefer democratic and liberal-loving parenting style. Furthermore, there are 
differences in choosing parenting styles which are determinated by place of 
residence, perception of material situation and age of respondents.

In Chapter 6, The future time perspective in parenthood of young adults with 
intellectual disability, Celina Timoszyk-Tomczak and Elżbieta Pieńkowska in-
troduce two quite broad psychological domains: one describing the temporal 
dimension and its constructing during the individual life span and another 
referring to challenges of parenthood of an intellectual disabled offspring in 
young adulthood. The authors focuses especially on the role the future time per-
spective plays in a particular biography. The chapter considers a well-balanced 
time perspective as a potential resource that may facilitate processes of coping 
with difficult parental situations in the development of a disabled young person. 
The preliminary theoretical analysis is treated here as a preparatory base for the 
future empirical verification of the ways parents of intellectually disabled young 
adults construct their and their offspring’s future time perspectives.

In Chapter 7, Mid-life transition in men and women – different ways of psy-
chological functioning in middle age, Elżbieta Kluska and Piotr Łabuz present 
the results of research on different ways of experiencing mid-life transition. 
Mid-life transition is categorized as developmental crisis and happens usually 
at the age of 35 to 45. The purpose of the research was to discover and compare 
different ways of psychological functioning of men and women in midlife and 
to try to establish what role sex plays in experiencing mid-life transition. The 
results showed that going through and experiencing mid-life transition in 
middle age may happen along three main paths similar for men and women: 
Balanced, Crisis and Mature.

Chapter 9, Development and validation of the Perceived Social Support Ques-
tionnaire in a sample of Polish young adults by Anna Katarzyna Zaleszczyk, 
presents the results of study aimed to develop and validate a standardized, reli-
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able and valid tool for measuring perceived social support. The author of this 
chapter describes the procedure stages of construction, as well as validation 
study of Perceived Social Support Questionnaire. 

We hope that this book similarly as our prior book will be interesting and 
important for the readers. We believe that variety of issues concerning Polish 
young adults presented in this book will enrich our knowledge of this fascinat-
ing period of life.

At this point we would like to express our special thanks to the Reviewer – 
Elżbieta Rydz, Associate Professor for reviewing the book. Her constructive 
feedback and suggestions let the authors and us increase the quality of the 
texts. We are also very grateful for her amazing kindness and support during 
the time of the book creation. 

Poznań, 8 September 2014
Katarzyna Adamczyk and Monika Wysota
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Chapter 1

Ten Facts about Emerging Adulthood
Małgorzata Rękosiewicz

Introduction
Emerging adulthood – a new phase of development, described for the first 
time in 2000 by Arnett – pertains to the period of life between the age of 18 
and 25, i.e. the period between late adolescence and early adulthood. It can be 
observed in the case of young people from the so-called developed countries. 
Arnett has been the first author who stared to treat the commonly observed 
nowadays postponement of undertaking typical tasks and roles of adulthood, 
and the prolongation of undertaking roles characteristic of adolescence (the 
so-called prolonged moratorium), as a normative phenomenon. Entering adult-
hood has nowadays become an increasingly individualized process that is less 
and less determined by social expectations. Instead, personal preferences and 
individual lifestyles have started to function as determinants of the time when 
new roles can be undertaken.

So far, no developmental tasks of the emerging adulthood period (similar to 
the developmental tasks suggested by Havighurst; 1981) have been distinguished, 
nevertheless, Arnett pointed to five characteristic features of this phase – it is 
a time of searching for one’s own identity, of instability, of self-focusing, of an 
access to a wide range of possibilities, and of possessing a sense of being “in 
between” (childhood and adulthood). These phenomena can be observed in 
a growing number of countries and nationalities, also in Poland. In the present 
chapter, the author discusses the new developmental phase in the light of psy-
chological and sociological studies conducted so far, and proposes to distinguish 
ten facts about emerging adulthood.
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Feature I: the age of identity explorations

Pioneers of research on the nature of personal identity development (which is, 
broadly speaking, an individual answer of a person to the question “who am I 
and where do I want to get?”) –Erikson (1950) and Marcia (1966), claimed that 
it forms in the period of adolescence. With an already formed idea of oneself, 
a young person crosses the Rubicon – enters into the period of adulthood, 
faithful to one’s own values and beliefs. As pointed out by Marcia, the process 
of identity development consists of two phases – exploration (that, according to 
him, takes place in early adolescence) and commitment making (in late adoles-
cence). Exploration comprises the so-called orientation-searching actions, i.e. 
active trying and assessing various alternatives before final decisions have been 
made – a young individual experiments then with different roles, learns about 
different lifestyles and approaches to life. Commitment making, which takes 
place after exploration, is a phase that consists in making decisions and engag-
ing in a selected activity. If in the development of the person both exploration 
and commitment making took place, then achieved identity would emerge, i.e. 
such identity that gives the greatest satisfaction from entering adulthood (apart 
from identity achievement, Marcia also distinguished identity diffusion, when 
neither exploration nor commitment making takes place, identity moratorium – 
in the case when only exploration takes place, and identity foreclosure – when 
commitment making occurs, but not exploration). With time, studies started 
to indicate that the period of identity formation prolongs (Grotevant, 1987; 
Stephen, Fraser & Marcia, 1992; Marcia, 2002).

Today, particular attention is paid to the fact that during adolescence and 
emerging adulthood identity only gets consolidated, and that it can undergo 
further changes in the course of the development, being more of a dynamic 
and continuous process rather than a state (Vleioras & Bosma, 2005). Luyckx, 
Goossens and Soenens (2006) assumed that both exploration and commitment 
making are complex processes. Moreover, the results of their studies indicate that 
there exists yet another type of exploration – the so-called ruminative explora-
tion (Luyckx et al., 2008). The authors distinguished five dimensions of identity:  
(1) exploration in breadth, which consists in searching for alternatives with 
reference to one’s own values, goals and beliefs before a decision has been made; 
(2) commitment making, i.e. making choices and decisions important for the 
identity development; (3) exploration in depth – a deepened evaluation of the 
choices already made in order to verify whether they are right for the person; (4) 
identification with commitment, i.e. identification with the choices already made, 
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connected with a sense of being certain that the choices are right for the person;  
(5) ruminative exploration – fears, anxiety and doubts pertaining to the process 
of engaging in spheres important for the identity development.

Exploration in breadth, as well as exploration in depth, are considered to be 
adaptive forms of exploration, inducing reflection and favorable to commitment 
making. Ruminative exploration, in turn, is connected with anxiety and even 
symptoms of depression (Kidwell, Dunham, Bacho, Pastorino, & Portes, 1995; 
Luyckx et al., 2008), difficulties in commitment making and uncertainty about 
one’s own decisions and choices. The authors observed a negative correlation 
between ruminative exploration, and commitment making and identification 
with commitment, which means that fears and uncertainty hamper the process 
of making important decisions (Luyckx, Soenens, Vansteenkiste, Goossens, & 
Berzonsky, 2007).

What emerges from the studies, is a picture that suggests fact 1: emerging 
adulthood is a time when the level of exploration is still high. Both exploration 
and commitment are nowadays present not only in the period of early and late 
adolescence, but also in adulthood. The levels of exploration and commitment 
change with age – from early adolescence to early adulthood the level of explora-
tion (in breadth and in depth) decreases and the level of commitment making 
and identification with commitment increases (Brzezińska & Piotrowski, 2009). 
Nevertheless, in the period of emerging adulthood exploration still remains on 
a relatively high level. 

Moreover, identity achievement (fact 2) appears no sooner than in the period of 
emerging adulthood, very rarely before the end of adolescence (Fadjukoff, Kokko, 
& Pulkkinen, 2007). The process of identity achievement formation extends to 
emerging adulthood, even up to the age of 30. It is also worth stressing that 
changes in the levels of exploration and commitment undergo alternation under 
the influence of new tasks and roles undertaken by the individual (Bosma & 
Kunnen, 2001; Waterman, 1999). Oleś (2012) emphasizes that personal identity 
is formed under a significant influence of culture, and current socio-cultural 
changes result in forming identities provisionally, alternatively and equivocally, 
relatively and processually (and not categorically). A young individual actively 
seeks for new inspirations, ponders not over who s/he is, but over who s/he 
can become, what possibilities lie in front of her/him (Amiot, de la Sablonniere, 
Terry & Smith, 2007; Hermans & Dimaggio, 2007). 

Perhaps, one of the reasons behind the prolonged exploration is an extended 
period of education. For, it has been observed that the level of exploration among 
students is significantly higher than the level of exploration among working 
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individuals (Danielsen, Lorem, & Kröger, 2000; Luyckx, Schwartz, Goossens, 
& Pollock, 2008). Possessing a regular job decreases exploratory activities of 
the person (see Luyckx, Schwartz, Goossens, Beyers, & Missotten, 2011; Yoder, 
2000), yet, as it will be shown below, individuals in emerging adulthood still 
relatively seldom undertake professional activity. Some authors (e.g. Kunnen 
& Wassink, 2003) explain that in stable and predictable situations, the level of 
exploration remains low, whereas the level of commitment is high. In turn, in 
times marked with a high intensity of conflicts, the opposite phenomenon takes 
place – the level of commitment decreases and the level of exploration increases. 
Continuing education at a higher level of the education system, or more widely 

– availing oneself of a numerous possibilities offered to young people – increases 
the probability of experiencing various conflicts, i.e. searching for new experi-
ences, the necessity to be prepared for constant changes, unpredictability, and 
so on. The time when young people study offers a possibility of decreasing the 
level of exploration and increasing the level of commitment, when compared 
with the period of adolescence, by solely choosing the field of study, which is 
considered to be a step towards adulthood (Brzezińska, Kaczan, Piotrowski, & 
Rękosiewicz, 2011). At the same time, the high level of exploration usually causes 
identity achievement to form not earlier than at the end of emerging adulthood.

Identity formation is not conditioned exclusively by environmental factors. It 
has also been proven that subjective factors, such as, temperament (Brzezińska, 
Piotrowski, Garbarek-Sawicka, Karowska, & Muszyńska, 2010), sense of shame 
(Czub, Brzezińska, Czub, Piotrowski, & Rękosiewicz, 2012), or other negative 
emotions (Vleioras & Bosma, 2005), but also personality traits (Clancy & 
Dollinger, 1993; Luyckx, Soenens, & Goossens, 2006), and – broadly speaking 

– the quality of psychosocial functioning (Crocetti, Luyckx, Scrignaro & Sica 
2011; Helson & Srivastava, 2001; Luyckx, Schwartz, Goossens, & Pollock, 2008; 
Luyckx, Vansteenkiste, Goossens, & Duriez, 2009), are also of great importance 
here. Nevertheless, the main cause of the prolongation of the process of identity 
formation seem to be the very socio-cultural conditions mentioned above.

Feature II: the age of instability
Being guided by the developmental tasks distinguished by Havighurst (1981) 
that are inherent to the period of early adolescence, one can point to sev-
eral objective indicators of adulthood. Broadly speaking, they can be divided 
into achieving independence and undertaking commitments in the following 
four spheres: completing education, starting professional activity, establishing 
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a stable relationship with a partner, and creating a family. Today, these tasks 
are very rarely realized by adolescents, whereas by individuals in the period 
of early adulthood – often. In turn, in the period of emerging adulthood one 
can observe a great individual diversity (Arnett, 1997). Moreover, even if such 
tasks are undertaken, they are usually fleeting and temporary. Undertaking 
the tasks mentioned above is, thus, more of an expression of exploration rather 
than commitment. 

Educational environment of the development in the period of emerging 
adulthood is, at the beginning, secondary school (in Poland – high school, 
vocational school or technical school), and later university or other higher 
education institution. Emerging adulthood is a time of educational instability 
(fact 3), because, as it turns out, young people manifest difficulties in choosing 
the field they want to study, and they very often decide to change the field of 
interest, or even suspend education for a period of time. A similar situation ap-
plies to undertaking professional activity in this period. Usually, it is undertaken 
temporarily, casually. It rather serves as means of earning extra money, and 
young people do not attach themselves to the place where they work, treating 
it as temporary. As it has been observed by Arnett (2007), a young American 
citizen changes, on average, her/his place of work almost four times a year. 
What emerges form this observation, is fact 4: emerging adulthood is a time of 
professional instability.

An important event in the period of emerging adulthood is leaving the 
parental home, and establishing and running an independent household. It 
turns out, however, that before young people become entirely independent, 
they manifest a tendency to frequently change the place where they live, which 
is why it can be stated that emerging adulthood is a time of instability of place 
of residence (fact 5) – the studies conducted by Arnett (2004) showed that 35% 
of people between the age of 20 and 30 changed their place of residence once 
a year. Young people leave their family homes, to return to them after a period 
of time, and then leave them again. They live in dormitories, with their parents, 
or with a partner or friends. They move when they change their studies, go 
abroad, or are offered a job in a different city.

Studies conducted on a sample of young Germans (Seiffge-Krenke, 2010) 
show that people who in their own opinion left their family home “on time” or 
late (or returned to their family home after leaving it) had more experiences 
and would engage in a greater number of romantic relationships. Changing the 
place of residence, or at least leaving the parental home, seems to be, therefore, 
conducive to exploration. On the other hand, no differences in the course of 
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education or professional career have been observed between the individuals 
who moved out form their family homes on time or very early and the group 
of individuals who left their family homes late.

In the period of emerging adulthood, one can observe a significant hetero-
geneity in the sphere of intimate relationships. Young people live in informal 
relationships or, although less frequently, in marriages, and a tendency to change 
partners can be observed. A great minority has children, whereas the majority 
of young people still does not even plan to have them. Arnett (2000) reports 
that the average age at which women get married in developed and developing 
countries is the following: (1) in developed countries (e.g. the USA, Australia, 
Canada, France, Germany, Italy, Japan) – 25–27, and in (2) developing coun-
tries (e.g. Nigeria, Egypt, Ghana, Indonesia, India, Maroko, Brasil) – 17–21. In 
emerging adulthood (which, according to Arnett, can be observed in developed 
countries), romantic relationships are common between the age of 18 and 25, 
nevertheless this period is usually a time of instability in relationships (fact 6).

In the case of teenagers, relationships usually take the form of spending 
time together, going out for parties, spending time in larger groups, and 
are of trial and fleeting character. Relationships of individuals in the period 
of emerging adulthood focus to a greater extent on building physical and 
emotional intimacy, they last longer, are more often associated with sexual 
intercourses and living together, yet they still are instable and they are seldom 
connected with undertaking long-term commitments and making conscious 
decisions about having children (Lanz & Tagliabue, 2007). Studies show that 
readiness to create intimate relationships is closely connected with attaining 
the status of identity achievement (Brzezińska & Piotrowski, 2010), which 
is why in the period of emerging adulthood its level is not as high as in the 
period of early adulthood.

Central Statistical Office of Poland informs how often Polish people get 
married (GUS, 2010). It turns out that a significant increase in the average age 
at which people get married in Poland could have been observed – in the case 
of men, in 2008 it was 27.7 (i.e. more than three years later when compared to 
the beginning of the 1990s); in the case of women – 25.6 in 2008 (i.e. 2.6 years 
later than at the beginning of the 1990s). Moreover, by 2008 an increase in the 
number of women with higher education took place – from 4% to 36%, and 
a decrease in the number of women with vocational education – from 35% to 
12%, and in the case of men, an increase in the percentage of individuals with 
secondary education – from 28% to 40%, and higher education – from 5% to 
26%, and a decrease in the percentage of individuals with vocational educa-
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tion – from 51% to 25%. Also, a shift in the time of highest fertility of women 
could have been observed – from the age of 20-24 (in the 1990s) to 25–29 
today. In 2008, in comparison to the beginning of the 1990s, the number of 
mothers with higher education was six times higher (an increase from 6% to 
34%) and, at the same time, the percentage of mothers with primary educa-
tion or without education decreased from 18% to 7%. Therefore, the period 
of emerging adulthood has become a time when young people are more apt 
to devote more time to education, rather than engaging in long-term relation-
ships and creating a family.

Feature III: the self-focused age
The period of emerging adulthood is a time when a young person, unlike in 
any other developmental period, focuses on oneself, on one’s own development 
(fact 7). Usually, the individual does not yet have duties typical of a person in 
early adulthood – to the spouse, employer, own children. The person can, thus, 
avail oneself of a vast variety of possibilities offered by his or her environment 

– study, work abroad, travel, live in different places. Yet, focusing on one’s own 
development expresses itself particularly strong in a prolonged time devoted 
to education.

In Poland, for example, the number of people with higher education has 
been constantly increasing. The percentage of Poles between the age of 25 and 
64 with higher education increased from less than 10% in 1995 to 21.2% in 
2009 (Szafraniec, 2011). The number of people who studied increased from 404 
000 in 1990 to 1 580 000 in 2000 (i.e. an increase of 291%; in turn, the increase 
measured between 1990 and 2010 was even higher – 370%). Also, a growing 
interest in high school education (from 30% in the middle of the 1990s to 44% 
in 2009) indicates that there is a tendency to prolong the period of education. 
Behind the decision to go to a high school, which in fact does not offer acquir-
ing any professional qualifications, there usually is a hidden anticipation of 
continuing education – at the university level. An interest in vocational schools, 
i.e. technical schools, occupational schools, and profiled secondary schools, has 
been systematically decreasing (from 70% in the 1990s to 40% in 2009). As much 
as 82% of graduates of post-gymnasium schools decides to continue educa-
tion at the university level. Studies in the country are supplemented by studies 
abroad. The number of students who participate in the Erasmus program has 
been constantly increasing. More and more Poles also enroll in various courses 
and programs extending their knowledge in a specific field.
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Feature IV: the age of possibilities
Emerging adulthood is a time of great possibilities, during which a person engages 
in such a large number of exploration activities as never before and never later in 
his or her life (fact 8). Due to the fact that adult roles are still to be undertaken, 
young people have a lot of time to avail themselves of various possibilities in 
the sphere of education, intimate relationships, or ideology. It is a time when 
a young individual still can, without more serious consequences, engage in 
different lifestyles and test different roles. 

Such an orientation of young people, i.e. focus on taking advantage of what 
is going on “here and now”, has been describe in the theory of types of social 
participation (Reinders, 2006; Reinders, Bergs-Winkels, Butz, & Claßen, 2001; 
Reinders & Butz, 2001; see also Mianowska, 2008). The authors of this theory 
distinguished four types of social participation, i.e. the manner of availing 
oneself of goods and offers available in the given society – integration, assimi-
lation, marginalization and separation. They distinguished them on the basis 
of levels of two independent dimensions of life orientation – moratorium 
orientation and transitive orientation. Transitive orientation refers to undertak-
ing future-oriented actions, realizing the socially-determined developmental 
tasks, understood strictly in accord with the concept of developmental tasks 
described by Havighurst (1981), preparing for undertaking roles of adulthood. 
Moratorium orientation, in turn, refers to availing oneself of offers available 
“here and now”. Activities undertaken within this orientation are pleasure-
oriented, and gaining new experiences does not result from the need to learn 
something that may become useful in adulthood. These two orientations are 
not treated, though, as opposite. An individual can manifest high levels of 
both transitive and moratorium orientation (integration type), or low levels of 
the two orientations (marginalization type), or a high level of one orientation 
and a low level of the other (high transitive orientation and low moratorium 
orientation – assimilation type; low transitive orientation and high moratorium 
orientation – segregation type).

Domination of transitive orientation, which can be treated as an indicator of 
transition to adulthood, over moratorium orientation can be observed relatively 
late – no sooner than in the period of emerging adulthood. In studies conducted 
on a sample of post-gymnasium students (Rękosiewicz, 2013), comparably high 
levels of the two orientations could have been observed (excluding technical 
school students in the case of whom the level of transitive orientation exceeded 
the level of moratorium orientation – yet, the effect strength measured with the 
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use of Cohen’s d was in this group weak – 0.25). In turn, among individuals in the 
period of emerging adulthood a significant domination of transitive orientation 
over moratorium orientation could have been observed (Cohen’s d amounted 
to 0.61 among university students, and to 0.81 among post-secondary school 
students). At the same time, the level of moratorium orientation in this group 
proved to be still relatively high, which resulted in naming the integration type 
the most frequently appearing in this group.

In the reported studies, the assimilation type (a high level of transitive ori-
entation and a low level of moratorium orientation) was connected with a low 
level of ruminative exploration (one of the five dimensions of identity pro-
posed by Luyckx et al., 2008) and high levels of the remaining four dimensions. 
Moreover, both the assimilation and integration type (characterized by a high 
level of transitive orientation) are associate with increased levels of commit-
ment making and identification with commitment. The assimilation type also 
coincides with a good ability to regulate emotions – an ability slowly formed 
in the period of early adolescence, but treated as a developmental norm in the 
period of emerging adulthood (poorest results in this sphere achieve individuals 
with the segregation type) (Jankowski & Rękosiewicz, 2013). While “excessive” 
taking advantage of opportunities of adolescence and emerging adulthood can 
create a risk of a prolonging postponement of adulthood, maintaining a high 
level of moratorium orientation along with a high level of transitive orientation 
seems to be connected with a satisfactory transition to adulthood.

Feature V: the age of feeling in between
Fact 9. about emerging adulthood pertains to the fact that people in this phase 
have a sense of being in between childhood and adulthood. They neither feel 
children nor adults. When asked about whether they are already adults, in-
dividuals in this developmental phase most frequently, when compared with 
other age groups, respond that “a little yes, a little no” (Arnett, 1994; see also 
Piotrowski, 2010).

At the same time, it is not only about the sense that people possess – for, it 
is not possible, from the scientific point of view, to clearly assess when the person 
becomes an adult (fact 10). One can observe, for example, that changes in the 
brain anatomy that are to transform the brain into “the brain of an adult”, take 
a very long time – from the period of early adolescence to the period of early 
adulthood (Steinberg, 2009). No concrete moment in time of when the brain of 
a teenager becomes the brain of an adult can be distinguished. Already in late 
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school age and early adolescence, a reduction of grey matter in prefrontal regions 
can be observed. Elimination of redundant neural connections during that time 
results in a significant enhancement of information processing and logic reason-
ing. From early adolescence to early adulthood, in turn, an expansion of white 
matter in prefrontal regions takes place. Myelination of nerve fibres improves 
the effectiveness of neural signalization within prefrontal cortex, which has 
a significant meaning for the development of executive functions. The expansion 
of neural connections within different regions of the brain cortex and between 
the brain cortex and subcortical structures has an effect on the enhancement of 
emotion regulation. This process takes place in the period between early and 
late adolescence. At the same time, in early adolescence, the highest activity of 
the dopamine system in the whole life can be observed. Thus, on the one hand, 
a need to seek for sensations emerges very quickly (which conditions the increase 
of the level of exploration at this age) and, on the other hand, the development 
of emotion regulation lasts a few years longer. Cerebral systems that are engaged 
in executive functions, self-regulation, and coordination between emotional and 
cognitive processes, mature for a long period of time – from late adolescence to 
early adulthood. Therefore, from the biological point of view, we are also unable 
to unequivocally determine when we become adults. Probably in early adoles-
cence, nevertheless naming a concrete age is impossible, because considerable 
individual differences between young people can be observed (Rostowski, 2012).

Apart from the biological approach to the matter of becoming an adult, one 
can look into this topic from the socio-cultural perspective. If we distinguish 
between subjective and objective indicators of adulthood, then the subjective 
indicators will include a formed identity and sense of being an adult, whereas 
the objective indicators will comprise undertaking social roles of adulthood. 
Whether the person in his or her own opinion is directed more by the subjec-
tive or objective indicators may depend on the culture in which s/he lives. In 
one of the studies (Arnett & Galambos, 2003), researchers asked young people 
about the criteria of entering adulthood. Two thirds of young Irish said that an 
important criterion of entering adulthood was completing the military service, 
young Argentinians claimed that it was creating a family, and for young Mor-
mons indicators of entering adulthood were transitions connected with their 
religion. Additionally, the most frequently named criteria of adulthood in all 
of the investigated groups were financial independence, making independent 
decisions about oneself and taking responsibility for one’s own actions.

 Not undertaking social roles of the adulthood period may be directly asso-
ciated with the situation and requirements on the job market, which to a great 
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extent prolongs education. In Poland, postponing adulthood in the spheres 
connected with professional career and family is strongly conditioned by the 
socio-economic situation associated with a difficult entrance on the job market, 
the necessity to study longer, difficulties in achieving the financial independence 
(Brzezińska, Czub, Nowotnik, & Rękosiewicz, 2012; Szafraniec, 2011). Arnett 
himself (2000) considered social and demographic changes to be the cause of 
the appearance of emerging adulthood.

Conclusion
In psychology, when it comes to the issue of determining boundaries of adult-
hood, nothing can be considered unequivocally normative or not normative 
(Arnett, 2001). The manner of entering adulthood in developed countries has 
undergone substantial changes in recent years (Bynner, 2005). The postpone-
ment of undertaking social roles of adulthood can be observed in various 
nationalities (Arnett, 1998; Kokko, Pulkkinen, & Mesiäinen, 2009; Macek, 
Bejček, & Vaníčková, 2007; Sirsch, Dreher, Mayr, & Willinger, 2009). The 
period of entering adulthood, during which the main developmental task be-
comes the formation of identity and the sense of being an adult, and starting 
to undertake social roles of adulthood, lasts even up to the age of 30 (Arnett, 
2004; Konstam, 2007). What can be noticed nowadays, is a social consent to 
postpone the realization of some of developmental tasks associated with the 
transition to adulthood (e.g. postponing creating a family, prolonging the pe-
riod of education, etc.) or, at least, it does not meet with a social disapproval 
(Settersten & Hagestad, 1996).

According to Arnett (2001), the prolonged period of transition to adulthood 
stems from changes that take place in Western societies. Zygmunt Bauman 
defines these changes in terms of entering societies into a new phase of develop-
ment – postmodernity, or second, late or liquid modernity (Bauman, 2000; 2006). 
Characteristic traits of this phase of societies development are rapid changes and 
abundance of offers, which does not remain without influence on the process 
of identity development. The fact that practically at any stage of life identity 
becomes ultimately established, it undergoes constant changes, is re-build and 
modified under the influence of new experiences, may be a form of a response 
to the conditions present in the social environment: “A coherent, strongly 
consolidated and properly constructed identity could turn out to be a burden, 
a necessity, or a limitation of freedom of choice. It could predict inability to 
open the door, when another opportunity knocked.” (Bauman, 2007; p. 51).
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It is worth emphasizing that a high level of exploration, instability in edu-
cation, in the sphere of work, place of residence and relationships, focusing 
on one’s own development and availing oneself of opportunities of the period 
of emerging adulthood has both strong and weak sides. Postponing entering 
adulthood for a long time, i.e. not undertaking commitments and roles of 
adulthood, constitutes a kind of a developmental „brake”, it can strengthen fears 
and uncertainty about undertaking roles of adulthood. In turn, the greatest 
advantage of this phenomenon is increasing the probability of forming such an 
identity that will guarantee a high level of satisfaction, and minimize the risk 
of the emergence of identity foreclosure (a low level of exploration and a high 
level of commitment – when a person adopts commitments passed on from 
his or her parents or other significant individuals; these commitments may not 
always be suitable for the person who adopts them) or identity diffusion (a low 
level of both exploration and commitment; the most serious risk of various 
psychological problems).
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Chapter 2

Cognitive and Emotional Functioning  
of Young Adults on the Contemporary  
Labour Market
Katarzyna Wojtkowska and Jan Jędrzejczyk

Introduction

The global economic crisis of 2008–2009, caused by a real estate bubble, is 
considered the worst financial crisis since the Great Depression of the 1930s 
(Yergin, Roubini, Rogoff, & Behravesh, 2009). Due to strong associations be-
tween global markets, this crisis was one of the factors contributing to the 
recession in the Eurozone (Narodowy Bank Polski, 2013). This situation has 
also influenced Poland, where economic slowdown still continues (Główny 
Urząd Statystyczny, 2013). 

One of the aspects of the difficult economic situation is a high unem-
ployment rate. In Poland this rate has been the highest in six years – 16%. 
It means that two million people are jobless. According to predictions, in 
2014 the unemployment rate will be maintained at 13–14% (Gacki, 2013). 
Unemployment among young people in the European Union has reached the 
highest levels in history – one in four people under 25 is out of work (23.2%). 
In Poland this rate is even higher – unemployment among young adults is 
27.4% (Eurostat, 2014). 

Economic situation and mental health are interconnected. On the one hand, 
economic crisis, which manifests itself through reduction of wages and jobs, 
and through destabilisation of health care, leads to deterioration of psychologi-
cal well-being. On the other hand, mental health affects human productivity 
(Herman, Saxena, & Moodie, 2005). It is estimated that in the European Union 
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mental disorders result in a 3–4% drop in gross national product (Gabriel & 
Liimatainen, 2000). 

Mental health is affected by many different factors, one of them being eco-
nomic status. Stable employment and secure income are associated with psy-
chological well-being, while poverty and financial problems (i.e. mortgage) are 
risk factors for mental disorders (Almedom, 2005; Fryers, Melzer, Jenkins, & 
Brugha, 2005; Jenkins et al., 2008; Skapinakis, Weich, Louis, Singleton, & Araya, 
2006). Unemployment, in turn, is associated with such serious mental health 
problems as depression, substance abuse or even suicide (Berk, Dodd, & Henry, 
2006; Paul & Moser, 2009; Rehkopf & Buka, 2006).

The following variables are associated with mental health: level of perceived 
stress, tendency to feel positive and negative affect, cognitive emotion regula-
tion strategies, and hope of success. For this reason, it is worth examining the 
relationships between these variables in the group of final-year students, who 
will soon face the harsh reality of the labour market as described earlier.  

Emotions
Emotions are an integral part of the human experience. Their role is to shape 
perception and orientation activities, and to influence interaction between 
people (Frijda, 1986). Emotional arousal motivates the individual to act – this 
is its motivational function (Łukaszewski & Doliński, 2004). People have many 
goals to achieve, but it is mainly emotion that determines the priorities for ac-
tion and their implementation (Clore, 1999). Emotions direct one’s behaviour in 
a particular way so that the individual can cope with the current reality (Frijda, 
1986). If there is no sufficient information in the environment, emotions can 
fill this gap (Doliński, 2004). Emotional reaction gives meaning to ambiguous 
situations and the individual feels how they should behave. The information 
function is activated if the individual is close to achieving a goal, has already 
reached it, or if despite the efforts the goal is still distant. Another function is 
related to the information that people communicate to their social environment. 
Both facial and vocal expression of emotion provides information about the self 
(Clore, 1999). This function is of twofold importance; firstly, others can learn 
about the individual’s emotional state and, secondly, they can react accordingly. 
Crying makes people help, smiling creates bonds between people and releases 
tension – each emotion has a different effect on the environment (Levenson, 
1999). Emotions influence cognitive processing – mindfulness, a way of per-
ceiving oneself and others, interpretations of events, and remembering them 
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(Gerrig & Zimbardo, 2008). The pioneer of research in this area was Bower 
(1981, 1991 in Gerrig & Zimbardo, 2008). He described the phenomenon of 
mood-congruent processing according to which people process and extract 
information in accordance with their current mood. A similar phenomenon – 
memory dependent on the mood – was discovered by Eich (1995 in Gerrig & 
Zimbardo, 2008).

According to the theory developed by David Watson and Auke Tellegen 
(1985) in their study, human emotions can be divided into two independent 
dimensions of affect: positive and negative feelings. However, there are other 
models which assume different divisions of emotions (Russell, 1980; Thayer, 
1989; Matthews, Jones, & Chamberlain, 1990; Larsen & Diener, 1992). People 
experiencing minimum intensity of positive affect feel sadness and apathy; in 
contrast, in extremely positive states they feel pleasant engagement, are full of 
energy, power and excitement. In the case of extremely negative affect we are 
dealing with anger, a sense of unhappiness, nervousness and hysteria, while an 
almost complete absence of negative emotions results in calmness and serenity 
(Watson, Clark, & Tellegen, 1988). Watson (Watson et al., 1999) sees a relation 
between feelings and the two systems proposed by Fowles (1987): the inhibitory 
(BIS) and activation (BFS) systems. The goal of the BIS is to protect the organ-
ism against any troubles, injuries or other damage. Negative emotions motivate 
the individual to remain vigilant and cautious. The BFS is used to ensure that 
the desired resources are available in the environment. Feeling positive emo-
tions is a source of motivation and reward for supporting activities aimed at 
achieving a goal. The feeling of energy and vitality creates a subjective feeling 
that the individual is able to achieve the goal by means of their behaviour. On 
the other hand, weak experiencing of positive feelings co-occurs with a sense 
of depression because of the lack of emotional reward. For this reason, people 
with depression do not take purposeful action because they do not receive suf-
ficient emotional reward for their efforts.

The tendency to experience negative emotions is associated with the feeling 
of stress (Rydstedt, Johnsen, Lundh, & Devereux, 2013). The concept of stress 
refers to the three functional areas: social (relationship between the individual 
and the environment), psychological (subjective assessment of the situation) and 
physiological (activation of the nervous system, which mobilizes the organism to 
act). Stress occurs when a person sees a situation as straining or exceeding their 
resources, which might pose a threat to their well-being (Lazarus & Folkman, 
1984). An economic crisis can be regarded as this type of a situation (Wetzel, 
Mertens, & Röbken, 2012).
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Cognitive emotion regulation

The concept of emotion regulation refers to processes by which people influence 
which emotions they experience, when these emotions appear and how they are 
expressed. Elements of emotions that can be influenced include the moment of 
their occurrence, intensity and duration, as well as experiential, behavioural and 
physiological responses. Emotion regulation may be automatic or controlled, 
conscious or unconscious. Both negative and positive emotions can undergo 
those processes (Gross, 1998).

Gross (1998) distinguishes five stages of the emotion generation process. 
At each of the stages different emotion regulation strategies may occur.  These 
stages are: (1) situation selection, (2) situation modification, (3) attention de-
ployment, (4) cognitive change, and (5) response modulation. 

Stages (3) and (4) are defined as cognitive emotion regulation because cog-
nitive processes are their main component. Thanks to those processes (i.e. 
directing attention towards/from a stimulus, changing the meaning of a stimu-
lus) individuals can cope with information which elicits emotional response. 
It applies particularly to negative emotions control – so they do not become 
overwhelming (Garnefski, Kraaij, & Spinhoven, 2002). Cognitive emotion 
regulation can be unconscious (i.e. selective attention or memory distortion 
processes) or conscious. Garnefski, Kraaij, and Spinhoven (2001) described 
nine cognitive emotion regulation strategies – the conscious strategies of cop-
ing with emotions that arise after a negative or stressful event. These strategies 
can be adaptive, i.e. associated with psychological well-being, or non-adaptive, 
i.e. associated with psychopathological symptoms. Adaptive strategies include 
(1) acceptance, i.e. accepting the reality as it is, (2) positive reappraisal, i.e. rein-
terpreting a negative event as an experience that can strengthen the individual 
and contribute to personal growth, (3) positive refocusing, i.e. thinking about 
pleasant experiences instead of the negative event, (4) refocus on planning, i.e. 
thinking how to deal with the negative event, and (5) putting into perspective, 
i.e. comparing the negative event with other experiences in life and acknowl-
edging that it is not so bad. The non-adaptive strategies are (1) catastrophizing, 
i.e. thinking how horrible the event was, (2) rumination, i.e. thinking all the 
time about emotions and thoughts associated with the negative experience, 
(3) self-blame, i.e. blaming oneself for the negative event, and (4) other-blame, 
i.e. blaming others for the negative event (Garnefski et al., 2002).
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Hope of success

Hope is a commonly used term, yet not so obvious for researchers. It can be 
regarded as a positive emotional state (Franken, 2005); however, more and more 
often it is considered a cognitive construct (Kozielecki, 2006; Trzebińska, 2008).

Snydner (1993, 2002) emphasizes the aspect of hope that focuses on achiev-
ing goals, e.g. finding a job by a graduate. From the researchers’ perspective, 
hope is defined as an interrelated belief in the strong will and the ability to find 
solutions to achieve an objective. Clear formulation of the goal leads to the 
belief that one is able to take and sustain action to achieve it. Another element 
is seeing oneself as a person able to cope with the difficulties encountered on 
the way to reaching the goal. Hope as approached by Snydner is a relatively 
permanent disposition which provides one with energy to cope with difficult 
situations (Snyder, Ilardi, Michael, & Cheavens, 2000). 

According to Snydner, hope is a set of conscious beliefs and thoughts about 
the self (Shorey, Snyder, Rand, Hockemeyer, & Feldman, 2002). Hope defined 
this way is called “the hope of success” due to the belief that the positive results 
of one’s actions are possible (Łaguna et al., 2005). The emotional aspect of hope 
is caused by the observation of one’s success in achieving the goal. Emotions 
therefore follow one’s cognitive processes (Shorey et al., 2002). Research con-
firms this relation; individuals with a high level of hope differ from those with 
a low level of hope in terms of the emotional attitude to their lives (Snydner, 
2002). Individuals with a high level of hope experience positive emotions and 
enthusiasm when achieving goals, while those with a low level of hope feel 
negative emotions and a sense of lack of vigour in achieving their objectives. 
What happens when one runs into difficulties on one’s way to achieving the 
objective? Individuals with a high level of hope behave in a flexible way and 
try to find alternative plans. On the other hand, those with a low level of hope 
think that they are stuck and resort to magical thinking (Snyder & Pulvers, 
2001). This is an avoidance strategy of coping with the situation which does 
not yield the desired effects, and people who use avoidance thinking remain 
passive and do not learn from their experience. In addition, hope is related to 
emotional functioning. Research conducted by Matczak (2002; unpublished 
thesis) shows a negative correlation between hope of success, anxiety as a trait 
and depression, but a positive one with optimism (Matczak, 2002; Łaguna, 2005). 
Hope of success is associated with generally better adaptation (Snyder, 2002). 
Individuals with a higher level of hope of success declare higher self-esteem 
and life satisfaction, fewer negative thoughts but more positive thoughts, and 
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additionally, in situations of coping with stress, they are willing to look for the 
benefits of such an event (Affleck & Tennen, 1996; Kwon, 2000). 

The current study
On the basis of research suggesting a positive relationship between stress and 
the tendency to experience negative emotions (Karlsson & Archer, 2007) and 
a negative relationship between stress and the tendency to experience posi-
tive emotions (Rydstedt, Johnsen, Lundh, & Devereux, 2013), the following 
hypothesis was formulated:
H1: There is a relationship between the level of stress and the tendency to 

experience emotions, such that the higher the level of stress, the greater 
the tendency to experience negative emotions and the lesser the tendency 
to experience positive emotions.

On the basis of research suggesting a negative relationship between hope and 
negative emotions (Matczak, 2002) and a positive relationship between hope 
and positive emotions (Affleck & Tennen, 1996; Kwon, 2000), the following 
hypothesis was formulated:
H2: There is a relationship between the level of hope of success and the ten-

dency to experience emotions, such that the higher the level of hope of 
success, the greater the tendency to experience positive emotions and the 
lesser the tendency to experience negative emotions.

On the basis of research suggesting a relationship between stress and psy-
chopathological symptoms (Bremner, Krystal, Southwick, & Charney, 1996; 
Kendler, Karkowski, & Prescott, 1999) and the theory by Garnefski, Kraaij, and 
Spinhoven (2002), which posits that adaptive cognitive emotion regulation 
strategies are related to a reduced level of psychopathological symptoms and 
that non-adaptive strategies are related to an elevated level of these symptoms, 
the following hypothesis was formulated:
H3: There is a relationship between the level of stress and cognitive emotion 

regulation strategies, such that the higher the level of stress, the more the 
non-adaptive strategies are preferred and the less the adaptive ones. 

On the basis of the theory that posits a relationship between hope of suc-
cess and better adaptation (Snyder, 2002) and the theory that posits a positive 
relationship between adaptive cognitive emotion regulation strategies and 
psychological adjustment, as well as between non-adaptive strategies and psy-
chopathological symptoms, the following hypothesis was formulated:
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H4: There is a relationship between the level of hope of success and the fre-
quency of using cognitive emotion regulation strategies, such that the 
higher the level of hope of success, the more adaptive strategies are pre-
ferred and the less non-adaptive ones.

Method
Participants
The study group included 80 final-year students of the humanities aged 21 to 
28 (mean age: 23.13 years, SD = 1.32). 40 of them were females. The study was 
conducted among students of the four departments of the University of War-
saw: philosophy, Polish studies, history, and pedagogics. In our research we 
decided to focus on students of the humanities because of the different level 
of the objective difficulty in finding a job, which depends on the chosen major 
(Górniak, 2013).

Materials 
In order to measure the variables we used the question about the perceived 
level of stress related to the current situation on the labour market and three 
questionnaires. 
Level of stress. It was measured by a survey question: To what extent the current 
situation on the labour market is stressful for you? Participants answered on 
a 5-point scale (1 – not at all, 5 – very strongly).
Level of positive and negative affectivity. It was measured by the Skala Uczuć 
Pozytywnych i Negatywnych (Brzozowski, 1992), which is a Polish version of 
The Positive and Negative Affect Schedule  (Watson & Clark, 1988). We used 
the C30 version, which measures the relatively stable affective traits. In the C30 
version the participant is asked how they usually feel. It consists of a list of 30 
adjectives describing different feelings. Each adjective is rated by a participant 
on a 5-point scale (1 – slightly or not at all, 5 – very strongly). Internal reliability 
of the questionnaire measured by Cronbach’s alpha coefficients ranges from 
0.73 to 0.95 (depending on the version and type of sample). 
Cognitive emotion regulation strategies. To measure the frequency of using 
these strategies we used the Polish translation of Cognitive Emotion Regulation 
Questionnaire (CERQ-short). The original version was developed by Garnefski 
and Kraaij (2006), while the Polish adaptation of the standard version of CERQ 
was prepared by Marszał-Wiśniewska and Fajkowska (2010). The Polish ver-
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sion of CERQ-short is in the process of being adapted; reverse translation has 
been made. Internal reliability of the questionnaire measured by Cronbach’s 
alpha coefficients on our study sample ranges from 0,63 to 0,84 (depending on 
the subscale). The questionnaire consists of 18 statements describing ways of 
thinking applied when the individual experiences a negative event in their life. 
Participants assess how often they think in each of the ways using a 5-point scale 
(1 – almost never, 5 – almost always). CERQ-short measures the frequency of 
the use of each of the nine cognitive emotion regulation strategies (each strategy 
is described by two statements): (1) self-blame, (2) acceptance, (3) rumination, 
(4) positive refocusing, (5) refocus on planning, (6) positive reappraisal, (7) put-
ting into perspective, (8) catastrophizing, and (9) other-blame. 
Hope of success. It was measured by the Polish adaptation – Kwestionariusz 
Nadziei na Sukces (Łaguna, Trzebiński, & Zięba, 2005) based on the original 
version by Snyder et. al.  from 1991. The questionnaire consists of 12 statements 
which the participant has to rate on an 8-point scale (1 – definitely untrue, 
8 – definitely true). It has two scales: belief in one’s ability to find solutions 
and belief in having a strong will (each consists of 4 items), and buffer posi-
tions (additional 4 items). Internal reliability of the questionnaire measured by 
Cronbach’s alpha coefficients is 0,86.

Data Analysis
To analyse the data, SPSS-21 software was used. To identify relationships be-
tween variables, the Pearson’s correlation coefficient (table 1) and Spearman’s 
rank correlation coefficient (table 2) were used. Pearson’s correlation coefficient’s 
data assumptions were met only for the level of hope of success and positive 
and negative affect. The remaining correlations’ measurements were made using 
the Spearman’s rank correlation coefficient.

Results
Positive correlations were obtained between the level of stress, the frequency of 
using the rumination strategy (rs = .214; p < .05) and the tendency to experi-
ence negative emotions (rs = .301; p < .01), as well as between hope of success 
and the frequency of using such strategies as positive reappraisal (rs = .448; 
p < .001) and refocus on planning (rs = .430; p < .01). Also, positive correlations 
were observed between the tendency to experience positive feelings and hope 
of success (r = .519; p < .001).
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Table 1 
Correlations: hope of success; positive affectivity; negative affectivity.

Hope of success Scales

Positive Affectivity Negative Affectivity

Correlation .519 -.138

Significance .000 .111
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Discussion

Hypothesis 1. In the study, positive correlation between feeling the stress 
related to the situation on the labour market and the tendency to experience 
negative emotions was observed, but an inverse relation was not established 
in the case of feeling positive emotions. A study conducted by Karlsson and 
Archer (2007) found a similar relation. In turn, this is only partly consistent 
with the results previously obtained by Rydstedt, Johnsen, Lundh, and Devereux 
(2013), which demonstrated a significantly positive correlation between stress 
and negative emotionality and an inverse relation with positive affectivity. The 
differences can be explained by different characteristics of the sample: in the 
cited article a much larger sample consisting solely of men was studied (N = 
731). This suggests ambiguous results of the previous studies, which requires 
further verification.

Hypothesis 2. A positive relation between the tendency to experience posi-
tive emotions and hope of success was demonstrated, while an inverse relation 
with experiencing negative emotions was not confirmed. This result is partly 
consistent with the results of experimental and correlation studies by Snydner 
(2002), which also showed a negative relation between hope of success and 
negative emotionality. However, the diagnostic scales, i.e. the ability to find 
solutions (rs = - 0.498; p < 0.001) and a strong will (rs = - 0.429; p < 0.001), 
significantly negatively correlated with the tendency to feel negative emotions 
in a way that was assumed in hypothesis 2. Perhaps the buffer items, which 
have lower discriminatory power than the position on the scales, hamper the 
disclosure of significant relations with the overall results for hope of success.

Hypothesis 3. There is a positive relation between the level of stress and cog-
nitive emotion regulation strategies – rumination. This result is partly consist-
ent with the results obtained by Martin and Dahlen (2005). In the cited study, 
the relation between rumination and stress is the strongest of all the strategies, 
which confirms the results of the present study. However, in the work of Martin 
and Dahlen, the study sample was of a significantly greater number (N = 362). 
In addition, the authors differently measured the severity of stress; they used 
the Depression Anxiety Stress Scales (DASS) questionnaire. The differences 
in the method may explain the significant relation between stress and other 
strategies, which could not be verified in the present study.

Hypothesis 4. A positive relation between hope of success and the two adap-
tive strategies: refocus on planning and positive reappraisal was discovered. 
The results are partly in line with the expectations. People who show hope of 
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success are focused on planning activities and also positively evaluate the future 
effects of their actions (Snydner, 1993; 2002). No significant correlation was 
obtained between hope of success and other strategies. The explanation for this 
non-compliance with the hypothesis may be the fact that the use of specific 
strategies varies depending on the context – a person can think of negative 
events differently in different situations (Garnefski, Kraaij, & Spinhoven, 2002). 
It is therefore possible that, in the context of this study (the current situation 
on the labour market), other strategies are not associated with the expectation 
of positive results of one’s own actions. In addition, it is worth noticing that 
the hypothesis was formulated on the basis of the premises that follow from 
the theory. So far, the relation between hope of success and cognitive emotion 
regulation strategies has not been empirically verified. The evaluation of these 
relations requires further research.

Application
The results of this study demonstrate that young adults who are more likely to 
experience stress due to the difficult situation on the labour market are also 
characterized by negative affectivity. Positive affectivity turned out to be asso-
ciated with the expectation of positive outcomes of one’s actions. People who 
tend to feel stress often return to thinking about emotions related to negative 
events in their lives. Moreover, when facing a negative event, individuals who 
expect positive results of their own actions start thinking how to deal with 
the event and how it can strengthen them or contribute to their development.

Limitations of researCh

The limitations of the present study include the insufficient size of the sample. 
The relatively small sample size increases the likelihood of a second type error, 
which means that the fact that no significant relation between the variables 
was observed might be a false result. Moreover, the study was not conducted 
in standardized conditions – some respondents filled out the questionnaire 
during classes in groups of different sizes, others during breaks between classes. 
This diversity could affect the reliability of the study. The assessment of the 
level of stress was performed with the use of a single question – probably using 
a questionnaire with proven psychometric properties would yield more reliable 
results. A significant constraint that affects the application of the discussed 
results in practice is the fact that the presented survey is of correlational rather 
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that experimental nature. Therefore, cause-effect relations between variables 
could not be established. 

Future studies in the field should take more care of the sample size and 
homogenous test conditions. To obtain a fuller picture of the situation of fresh 
graduates, it would be worthwhile to examine cognitive and emotional function-
ing not only among students of the humanities but also of science. Employing 
an experimental research model would allow the use of the results of the study 
in practice, e.g. in order to prevent psychological problems of people in a dif-
ficult economic situation.  
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Chapter 3

To Have to Better One’s Being:  
The Relationship Between Materialism  
and Self-Esteem, Satisfaction with Life  
and the Level of Anxiety Among Young 
Adults
Magdalena Szawarska

Introduction

Even though material goods have surrounded man since the beginning of time, 
never before has their number been so great. As a consequence of technologi-
cal development and the material enrichment of people in many parts of the 
world, there have never been so many products available on the market or so 
many potential buyers of those goods. In particular, the kilometres of shop 
shelves bending under the weight of products and crowds of customers who 
throng shopping centres in highly developed countries provoke the question 
concerning the role that acquisition and possession of material goods play in 
everyday life. 

The pursuit of possessing material goods has attracted the attention of psy-
chologists intrigued to know the reasons behind and consequences of the 
phenomenon. This has lead to a significant increase in the number of publica-
tions which indicate that, apart from instrumental functions (being a means 
of achieving precisely formulated goals or performing a specific task such as 
travelling from point A to point B), objects have also many functions of psy-
chological nature.
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This assumption is consistent among others with the concept of the extended 
self, according to which possessions can be so strongly connected with their 
owner that it is difficult to draw a clear distinction between them and the self 
of the individual (Belk, 1988). The most valued possessions become an integral 
part of the individual, concentrically surrounding the self, supporting it and 
providing it with definitional categories.

Other researchers also indicate that material goods play a role in construct-
ing and maintaining personal identity, at the same time helping to create and 
maintain a positive self-image (Dittmar, 2008; Górnik-Durose, 2002; Richins & 
Dawson, 1992). It is also assumed that people rely on particular objects to provide 
them with support especially in situations when in doubt whether they possess 
qualities or skills that are, in their view, important. Examples include novice 
sportsmen who purchase expensive professional equipment to compensate for 
their sense of incompetence, or students of law who have not yet embarked on 
their professional careers but dress like professionally active lawyers, often wear-
ing a suit and an elegant brand-name watch for university classes (Wicklund 
& Gollwitzer, 1981). The mechanism of relying on objects to compensate for 
perceived non-material deficits is also evident in experimental studies, whose 
results indicate among others that people are able to use their possessions with 
the aim of regaining their sense of control and agency (Beggan, 1991). 

Material goods, due to their rich symbolic value, also act as a means of 
communicating messages to the society. Their aim is not only to emphasise 
the material status of the individual but also to convey information about their 
psychological functioning. Research clearly shows that people presented sur-
rounded by expensive material goods are considered to be more competent, 
diligent and independent (Christopher & Schlenker, 2000; Dittmar, 1992). 
Moreover, the choice of particular objects and brands can highlight qualities 
desired by the individual such as creativity, progressiveness or sophistication 
(Sirgy, 1985).

Researchers, however, point out that people are not only inclined to notice 
the various functions dormant in objects, including their ability to influence 
the psychological and social functioning of man. Some people go a step further, 
acknowledging that material wealth is a basic condition for psychological well-
being and that possessing the right material goods is a key to being satisfied 
with themselves and the life they live (Kasser, 2002). With the positive attitude 
towards material goods (acknowledging and appreciating the various functions 
that objects perform in people’s lives) they enter the world where life revolves 
around acquiring and possessing objects.
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For years, psychological literature has been using the concept of material-
ism to capture this phenomenon. The present paper adopts the definition of 
materialism as proposed by Richins and Dawson (1992), according to which 
materialism is a value that guides people’s choices in various situations (not 
only those connected with consumption) and manifests itself in:

– attaching great importance to material goods in everyday life (materialism-
centrality dimension);

– believing that material goods are key to happiness (materialism–happiness 
dimension); 

– displaying the tendency to perceive material goods as signs of success and 
life achievements of the individual (materialism–success dimension).

During the last 30 years, materialism has been the subject of many publica-
tions, mostly by American and British psychologists. Today, studies devoted 
to materialism constitute a particularly important research area. In the age 
of the growing popularity of consumer culture and the tendency following 
from it to promote constant acquisition and possession of more and more 
material goods, the expansion of materialistic attitudes in many societies has 
attracted growing attention (Belk, 1985; Dittmar, 2008; Kasser, 2002; Kasser 
& Kanner, 2004). Numerous studies also demonstrate that the concentration 
on possessing goods and the desire to earn more and more are a phenom-
enon that is characteristic not only of inhabitants of economically deprived 
countries but also – if not predominantly – of highly developed ones (Kasser 
& Ryan, 1993). Researchers point out that shopping centres are becoming 
the modern-day temples (Ritzer, 2001) and the ability to participate in the 
consumption process has ceased to be a privilege, instead turning into an 
obligation for everyone who does not want to be viewed as a “loser” in today’s 
world (Bauman, 2009). The above-mentioned observations corroborate the 
views of Kasser (2002, 2010), one of the currently best known researchers of 
materialism, who argues that nowadays people are increasingly convinced 
that to be well, one first must be well-off. As a consequence, instead of con-
centrating on the spiritual aspect of their existence, people focus on acquiring 
material goods and money.

Studies conducted among first-year students of US higher education insti-
tutions can provide a good illustration of the tendency. Their results clearly 
show that over the years the importance of material wealth as a life goal has 
gradually increased (percentage of students who considered being materi-
ally well-off as a very important or essential life goal rose from 45% in 1966 
to 74.10% in 1996), while spiritual aspirations have simultaneously declined 
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(in 1966 developing a meaningful philosophy of life was endorsed as the 
top value by more than 80% of students, in contrast in 1996 only 42.10% of 
students considered it as an essential or very important goal; Astin, Parrot, 
Korn, & Sax, 1997).

The expansion of the phenomenon of concentrating on material wealth 
has also reached Poland. Even though the most important values for Poles 
are invariably personal and family life, today 31% of Polish citizens admit that 
money as well as status-related and material aspirations are among the three 
most important spheres of their lives (CBOS, 2008). Other important life goals 
include aspirations not mentioned 10 years ago such as the desire to have a well-
paid job (CBOS, 2008). 

In the case of Polish adults it has been pointed out that attaching importance 
to material wealth might follow from the desire to satisfy the fundamental needs 
that had to be suppressed for years (Sikorska, 1998; Wąsowicz-Kiryło, 2006). 
The premises for the argumentation that the pursuit of material wealth does not 
necessarily have to follow from the desire to take care of one’s material concerns 
have been provided by analyses of the structure of life goals of Polish adolescents. 
Today, approximately 60% of nineteen-year-olds believe that possessing large 
amounts of money is important or very important in life (in comparison, in 
1976 only 15% of adolescents from this age group were of the same opinion; 
Szafraniec, 2011). Research commissioned by the National Bureau for Drug 
Prevention shows that among secondary school students (who are not burdened 
with the obligation to maintain themselves and their families) as many as 30% 
list acquisition of wealth among their top three life goals (KBPN, 2010; see 
Figure 1). It is also worth mentioning that the percentage of adolescents who 
are intent on becoming wealthy has been steadily growing (24% in 2006, 26% 
in 2008, and 30% in 2010; KBPN, 2010). 
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Figure 1  
Goals and aspirations of the Polish youth (own elaboration based on KBPN, 2010)

What is interesting, this growth is accompanied by gradual increase – not 
decrease – in satisfaction with one’s own material situation (see Table 1). 

Table 1 
Youth’s satisfaction with the material conditions of their family (KBPN, 2010).

How would you rate the present material condition of your 
family?

2003              2008             2010
                 % of replies

Really bad and rather bad 16% 8% 9%

Average 47% 42% 36%

Very good and rather good 37% 50% 55%

It thus shows that the increased concentration on possessing material goods 
and money cannot be fully explained by the deprivation of basic existential 
needs or the deep dissatisfaction with one’s material situation. 

Psychologists researching the subject of materialistic approach to life argue 
that its links with a range of psychological variables are much stronger than its 
relation to material situation. Previous studies have shown that the concentra-
tion on possessing material goods and their treatment as a means of satisfying 
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one’s psychological needs (such as the need for achievement or affiliation) go 
hand in hand with worse psychological functioning (Belk, 1985; Dittmar, 2008; 
Kasser 2002; Kasser & Ryan, 1993, 1996; Richins & Dawson, 1992). Lower self-
esteem, higher level of anxiety, as well as depressiveness and neuroticism are 
characteristic of materialists (Burroughs & Rindfleisch, 2002). Also empirical 
reports concerning emotional states of materialists demonstrate that on a daily 
basis they experience more negative emotions and fewer positive ones in com-
parison to individuals with a less materialistic outlook on life (Solberg, Diener 
& Robinson, 2004). Materialists are also less satisfied both with their lives as 
a whole and their particular domains (such as family and social lives; Richins 
& Dawson, 1992). Experimental research suggests that what may constitute 
the basis of materialism are the feelings of uncertainty or insecurity (Chang 
& Arkin, 2002; Kasser & Scheldon, 2000; Solomon, Greenberg & Pyszczynski, 
2004) and lower self-esteem (Chaplin & John, 2007). Those observations sup-
port the view that materialism is an attempt at compensating for deficiencies 
experienced with respect to satisfying one’s psychological needs. According 
to Kasser (2002), people who become materialists are individuals whose psy-
chological needs are deprived and who, acting in accordance with the ideas 
of consumer culture, choose to rely on material goods in the hope that they 
will act as a means of satisfying those needs. As many researchers argue, the 
turn to materialistic aspirations such as money, fame and physical attractive-
ness is, however, not a response to problems of psychological nature, and the 
concentration on external goals such as the pursuit of material wealth cannot 
contribute to the improvement of the individual’s well-being (Kasser & Ryan, 
1993, 1996; Sheldon et al., 2004). As a consequence, the situation of materialists 
is constantly deteriorating since their pursuit of material goods does not offer 
a solution to the problems that trouble them (Kasser, 2002).

Apart from individual costs manifested in worsening psychological function-
ing, materialism also entails costs on the social level. Materialistic approach, 
researchers claim, does not influence only one’s thoughts and feelings, but also 
one’s social behaviour (Kasser, 2010). It has been demonstrated that, among 
others, such attitude goes together with lesser inclination to cooperate and less 
care for the common good – behaviours that consequently lead to decreasing 
welfare of entire societies (Brown & Kasser, 2003; Sheldon & McGregor, 2000). 

Observations concerning materialism are alarming. However, the majority 
of the quoted studies were conducted on inhabitants of highly developed coun-
tries, with a long history of capitalist system and a strong presence of consumer 
culture in their inhabitants’ everyday lives. This provokes the question whether 
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similar relationships can also be observed in societies that are relatively poorer 
and where consumerism ideas are less widespread.

Polish studies in this area often yield conflicting results. Some publications 
indicate the existence of connections between materialism and worse psycho-
logical functioning that have been postulated in the literature (Górnik-Durose, 
2002), others don’t show such relationships (Zawadzka, 2013) or demonstrate 
that although they appear there are very weak, such as in the Social Diagnosis 
studies (Czapiński & Panek, 2013). Even though results of the latter indicate that 
materialistic people are less satisfied with life, have lower sense of happiness and 
stronger suicidal tendencies, Pearson’s correlation coefficient did not exceed the 
value of .055 for any of the above-mentioned correlations. In the case of fondness 
for shopping (in the Social Diagnosis studies the second factor of materialism, 
alongside materialism proper conceived of as attaching special importance to 
material goods) the relationship was similarly weak but with opposite direction. 
People who derive great pleasure from shopping turned out to evaluate their 
lives more positively, declared greater sense of happiness and desire to live, and 
lower suicidal and depressive tendencies. Such results additionally point to the 
lack of consistency in the relationships and suggest that connections between 
materialism and psychological functioning of man can have a more complex 
nature in Poland than what has been postulated in the literature.

In order to investigate the nature of the relationship between psychological 
functioning of an individual and materialism, I decided to focus on a group 
of people whose inclination towards materialism should be relatively strong. 
Taking into consideration that materialism is stronger among younger people 
(Czapiński & Panek, 2013; Dittmar, 2008), the present study concentrate on 
young adults since people from this age group are more materialistic than 
adults (Czapiński & Panek, 2013). In contrast with adolescents, however, their 
materialism should affect various spheres of their lives as young adults have 
significantly greater freedom to lead their lives according to the values they 
hold as compared with pupils and students. The period of young adulthood 
should be the time of becoming independent of one’s parents and deciding 
for oneself when it comes to both private and professional life (Kieral-Turska, 
2003). Thus, at this stage, concentrating on material goods and treating their 
possession as an important value in life should to a greater extent (than at the 
earlier stages of development) be reflected in the life choices, behaviour and 
the way of psychological functioning of the individual.

The aim of the present study was to examine whether the relationship be-
tween materialism and worse psychological well-being postulated by earlier – 
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especially British and American – studies can be observed among young adults 
in Poland. To this end, it was verified whether materialism in this group is 
connected with the following three aspects of psychological functioning: 

– self-esteem – understood as a general positive or negative attitude toward 
the self, which includes both a cognitive component connected with beliefs 
about the self as well as an emotional component related to self-acceptance 
(Rosenberg, 1989);  

– life satisfaction – defined as a cognitive evaluation of one’s life (Czapiński, 
2005); and

– level of anxiety – treated as a relatively permanent character trait that mani-
fests itself in the tendency to view a wide range of objectively non-threatening 
situations as dangerous and to react to them with anxiety states that are inad-
equately acute in relation to the objective scale of the threat (Wrześniewski 
et al., 2006).

Taking into consideration results obtained by other researchers which indi-
cate the existence of connections between materialism and worse psychological 
functioning, the following hypotheses were formulated: 

H1: Lower self-esteem and life satisfaction are related to a stronger inclina-
tion towards materialism.

H2: There is a positive correlation between anxiety and the inclination 
towards materialism.

Moreover, bearing in mind that according to the results of the Social Diagno-
sis studies materialism in Poland is related to one’s sex and income (Czapiński 
& Panek, 2013),  the present study controlled for those variables.

Method
Participants 
The study was conducted on 237 subjects (112 females and 125 males) aged 
18–25 (M = 23.42; SD = 1.40), with an average monthly net income per house-
hold member of 300–8000 PLN (M = 2737.62; SD = 3221.43). The majority of 
subjects (79%) were university students of various disciplines.

Materials 
The questionnaire package presented to the study participants was comprised 
of the following instruments: 
Material Values Scale - Short Form (MSV; Richins, 2004) (Polish adaptation 
- Wąsowicz-Kiryło, 2013). The scale assesses three aspects of materialism: con-
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sidering the possession of material goods as a key, central aspect of life (mate-
rialism-centrality dimension), viewing material goods as the key to happiness 
(materialism–happiness dimension), and treating them as signs of success and 
life achievements (materialism–success dimension). Subjects were asked to an-
swer all items using a five-point scale (1 = strongly disagree, 5 = strongly agree). 
Since among the examined subjects the dimension of materialism-centrality 
yielded in the present study low internal consistency (Cronbach’s alpha = .40), 
it was excluded from the analysis. The remaining two dimensions: material-
ism–happiness (Cronbach’s alpha = .65) and materialism–success (Cronbach’s 
alpha = .63) demonstrated in the present study acceptable internal consistency. 
The mean for the materialism–happiness dimension was 2.69 (SD = .57) and 2.20 
(SD = .62) for materialism–success. The mean overall score for the materialism 
scale was 2.48 (SD = .52). 
Self-Esteem Scale (SES; Rosenberg, 1965) (Polish adaptation, Dzwonkowska, 
Lachowicz-Tabaczek, & Łaguna; 2008). The questionnaire comprises 10 items 
that subjects have to answer using a five-point scale (1 = strongly disagree, 
5 = strongly agree). In the present study Cronbach’s alpha for the scale was .84. 
The mean result obtained by the subjects was 3.22 (SD = .47).
Satisfaction with Life Scale (SWLS; Diener, Emmons, Larsen & Griffin, 1985) 
(Polish adaptation -  Juczyński, 2009). The scale comprises five items that exam-
ine how subjects evaluate their lives as a whole. The subjects answer the items 
using a seven-point scale (1 = strongly disagree, 7 = strongly agree). Cronbach’s 
alpha for the scale in the present study was .80. The mean result obtained for 
this scale was 4.28 (SD = 1.02). 
State -Trait Anxiety Inventory (STAI; version X-2, Spielberger, Gorsuch, Lushe-
ne,Vagg, & Jacobs, 1983) (Polish adaptation - Spielberger, Strelau, Tysarczyk, & 
Wrześniewski, 2011, in: Wrześniewski et al., 2011).  The subjects’ task while 
completing X-2 version of STAI (which is a measure of anxiety as a trait) is 
to evaluate how they usually feel using a four-point scale (1 = almost never, 
4 = almost always). In the present study Cronbach’s alpha for the scale was .88. 
The mean result obtained by the subjects was 2.04 (SD =.44).

Procedure
Participants were asked to individually fill out a battery of questionnaires; the 
questionnaires were arranged in the same order as they have been discussed 
above. The test finished with questions concerning demographic variables such 
as sex, age and average monthly net income per household member.
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Results

Using the ‘Enter’ method a series of hierarchical regression analyses was con-
ducted in which materialism and its dimensions were dependent variables. In 
the first step, sex and average monthly net income per household member were 
entered as predictors into the regression equations; in the second step – self-
esteem, satisfaction with life, and anxiety. 

It transpired that materialism (understood as an overall result) can be pre-
dicted on the basis of the average monthly net income per household member, 
although it explains less than 4% of variability of results (Table 2). Sex turned 
out not to be a predictor of materialism. The analyses showed that expanding 
the model with psychological variables improves its parameters. Satisfaction 
with life and anxiety are statistically significant predictors of materialism. Ex-
panding the model with psychological variables additionally renders income’s 
contribution to predicting materialism insignificant.    

Table 2 
Demographic and psychological variables as predictors of materialism (results of hierarchical 
regression analysis).

Variables Beta t p

Model 1           R2 = .04; F(2,142) = 2.76; p = .049

Constant 30.97 .001

Sex .06 .73 .467

Income .18 2.18 .031

Model 2          R2 = .21; F(5,139) = 7.42; p = .001

Constant 5.58 .001

Sex .12 1.52 .130

Income .14 1.61 .109

Self-esteem -.05 -,45 .653

Life satisfaction -.24 -2.53 .012

Anxiety .22 2.05 .042

R2 change = .17; F (3,139) = 10.18; p = .001
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In the case of materialism–happiness and materialism–success dimensions 
(Tables 3 and 4), neither income nor sex contributed to their predictions. The 
inclusion of psychological variables rendered the models statistically relevant. 
Satisfaction with life turned out to be a good predictor of materialism–happiness, 
while materialism–success is determined by the level of anxiety. As shown by 
the analyses, self-esteem is not a relevant predictor of any of the dimensions of 
materialism. It is also important to note that using the model obtained for the 
materialism–happiness dimension it is possible to account for nearly twice as 
large a percentage of variability of results (23.1%) than in the case of the model 
obtained for the materialism–success dimension, which in turn can account 
for only 12.3% of variance of the results. 

Table 3 
Demographic and psychological variables as predictors of the materialism–happiness dimen-
sion (results of hierarchical regression analysis).

Variables Beta t p

Model 1           R2 = .03; F(2,142) = 2.54; p = .112

Constant 15.50 .001

Sex .01 .13 .895

Income .16 1.71 .090

Model 2          R2 = .23; F(5,139) = 8.33; p = .001

Constant 4.41 .001

Sex .06 .70 .488

Income .12 1.56 .121

Self-esteem -.05 -.45 .651

Life satisfaction -.32 -3.51 .001

Anxiety .15 1.44 .153

R2 change = .23; F (3,139) = 11.81; p = .001
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Table 4 
Demographic and psychological variables as predictors of the materialism–success dimension 
(results of hierarchical regression analysis).

Variables Beta t p

Model 1           R2 = .03; F(2,142) = 2.02; p = .136

Constant 10.53 .001

Sex .09 1.09 .278

Income .14 1.61 .109

Model 2          R2 = .12; F(5,139) = 3.90; p = .002

Constant 1.88 .025

Sex .16 1.82 .081

Income .09 1.40 .164

Self-esteem -.04 -.33 .742

Life satisfaction -.10 -1.04 .298

Anxiety .23 2.03 .041

R2 change = .10; F (3,139) = 5.05; p = .002

Furthermore, it has been examined whether the variables included in the 
models interact. A series of linear regression analyses using the ‘Enter’ method 
indicated the existence of one statistically relevant indirect effect. It turned 
out that the relationship between self-esteem and the materialism–happiness 
dimension is moderated by sex (Table 5). 

Table 5 
The effect of interaction between sex and self-esteem in predicting the materialism –happi-
ness dimension (results of linear regression analysis).

Variables Beta t p

Constant 13.00 .001

Sex -.02 -.24 .808

Self-esteem -.21 -3.25 .001

Self-esteem x Sex -.16 -2.44 .015

R2 = .07; F(3,223) = 5.94; p = .001
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The analyses demonstrated that only for males self-esteem is a relevant pre-
dictor of the belief that material goods are the key to happiness in life (Beta = 

-.32, t = -3.36, p < .001). Such effect was not observed among females (Beta = 
-.09, t = -.82, p > .005).

Discussion
The aim of the presented study was to examine whether materialism among 
young Poles is connected with worse psychological well-being, which mani-
fests itself in lower self-esteem and satisfaction with life, and in a higher level 
of anxiety.

The obtained results corroborate hypotheses formulated in the study. Satisfac-
tion with life and a higher level of anxiety turned out to determine the overall 
level of materialism. In addition, it transpired that the intensity of materialism 
cannot be predicted on the basis of self-esteem when satisfaction with life and 
the level of anxiety are taken into account.

The analyses also demonstrated that materialism can be better predicted on 
the basis of psychological variables than on the basis of demographic variables. 
It turned out that sex does not determine materialism. However, it does act 
as a moderator of the relationship between self-esteem and materialism; the 
relation between lower self-esteem and a stronger tendency to view material 
goods as a condition for happiness is characteristic of males only. It’s suggests 
that young men who function worse psychologically more often adopt the 
materialistic attitude than do women, or – assuming the existence of inverse 
or two-sided relationship – that materialism among men affects their self-
esteem more strongly. Further research is necessary in order to corroborate 
and explain this outcome, since publications by other researchers indicate that 
self-esteem among women is to a similar extent related to materialism as it is 
among men, and that its fall entails a similar increase in materialism irrespective 
of sex (Chaplin & John, 2007). The moderating effect of sex on the relationship 
between self-esteem and materialism–happiness can act as an explanation of 
why in the case of analyses conducted on the entire sample self-esteem is not 
a predictor of materialism. 

The second included demographic variable – income – turned out to con-
tribute little to predicting materialism. This bears out the observations of some 
researchers who suggest that the level of material wealth to a small extent 
contributes to predicting the materialistic attitude towards life (Dittmar, 2008). 
What is interesting, even though researchers usually argue that it is the economic 
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deprivation that is connected with a stronger tendency towards materialism 
(Cohen & Cohen, 1996; Czapiński & Panek, 2013), it turned out that the rela-
tionship between income and materialism was positive. As follows from the 
present study, young adults with a better financial situation declare that they 
attach greater importance to possessing material goods. This result is analogous 
to results obtained in some of the Polish studies concerning attitudes towards 
money which demonstrate that together with the growth of affluence Poles in-
creasingly view money in a positive light and ascribe it the ability to positively 
affect their everyday lives (Kozak, 2004). Results showing that individuals who 
have more material possessions are more inclined towards materialism suggest 
that it is not objective economic deficits that lie at the basis of the concentration 
on material goods and money. It seems thus that the argument of the authors of 
the Social Diagnosis according to which “those who do not have really wanted 
to have; those who have can concentrate on something else” (Czapiński & Panek, 
2013, p. 267) does not capture all possible relationships between material wealth 
and materialism. It is probable that for some young adults appetite comes with 
eating, and, even though they live better in terms of their material situation, 
they constantly focus on material goods.  

The results of the present study demonstrate that the relationships between 
the psychological functioning of an individual and materialism depend to a large 
extent on the latter’s particular dimension. This could suggest that materialism 
is a much more complex phenomenon than is assumed in those publications 
where researchers use only the overall result in their analyses (Richins, 2004). 
In light of the obtained results, separate examination of particular dimensions 
of materialism seems justified since different causes can lie at their basis. It 
turned out that the materialism–success dimension only to a small extent can 
be predicted on the basis of the examined psychological variables. It is possible 
that the dimension is more strongly connected with other factors, which have 
not been included in the present research model and which have been indicated 
in other publications on materialism, such as the level of stress or negative affect 
(Burroughs & Rindfleisch, 2002). It is also probable that psychological variables 
determine the dimension to a lesser extent than do factors of social nature 
(related to, among others, the prevalence among Poles of the belief that mate-
rial wealth constitutes a symbol of success and life achievement; Jarecka, 2013). 

When it comes to the second aspect of materialism – the tendency to view 
material goods as the key to a happy life (materialism–happiness dimension), it 
turned out that it can to a larger extent be predicted on the basis of psychologi-
cal variables, in particular the level of the subjective satisfaction with life. The 
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obtained results demonstrated that dissatisfaction with life acts as a predictor of 
the belief that material goods are a source of happiness in life. It is thus possible 
that young adults who assess their lives worse believe that possessing material 
goods could change their lives and bring them the desired happiness. In other 
words, that it is good to have to better one’s being.
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Chapter 4

The Construction and Validation Analysis 
of a Perceived Social Support Questionnaire 
Among Young Adults
Anna Katarzyna Zaleszczyk

Introduction

Social support is assistance available to an individual in difficult situations, 
resources supplied to an individual by means of human interaction, the conse-
quences of belonging to a society and satisfying the needs in difficult situations 
by significant people and reference groups (Sęk, 2001). In the most general 
terms, it is any assistance granted by individuals integrated with the recipient 
in a network of social contacts (Sęk & Cieślak, 2004). Multiple aspects of 
support should be stressed: support actually received, support perceived and 
the sense of social bonds (Kaniasty, 2003).

Sęk (2004, p. 18) defines social support as a “type of social interaction initi-
ated by one or both participants in a problematic, difficult, stressful or critical 
situation” . A characteristic feature of this type of human interaction is the fact 
of transmitting or exchanging information, tangible goods, action instruments 
or emotions. Exchange can be unilateral or bilateral; there is a recipient and 
a giver. What is essential is the concord between the subject’s needs and the 
amount and type of support provided. In addition, efficacy of support depends 
on the extent to which it allows for rebuilding physical and mental resources 
indispensable in the coping process (Hobfoll, 1998). The purpose of such sup-
port is to come nearer to the solution to the problem, to achieve a set goal or 
overcome a difficult situation. Based on her own research and research done 
by other authors, (House, 1981; Pommersbach, 1984; Schwarzer, Leppin, 1988), 
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H. Sęk (2004, pp. 18–19) has listed the most commonly distinguished types of 
social support:
•	 Emotional support - comprising verbal and non-verbal communication with 

an individual which strengthens the sense of safety, belonging, being im-
portant and loved. Supportive behaviours are also aimed at creating a sense 
of belonging, care and improving self-assessment. Emotional support can 
help the suffering free themselves of tensions and negative emotions; they 
can express their fears, anxiety or sadness. Not only does it improve the 
self-assessment of a support recipient, but also their well-being. Adequate 
behaviour of a support giver also releases the sense of hope. This type of 
support is most commonly observed in difficult situations. 

•	 Informational support - provision of such information, also being advice, that 
has the potential to solve a problem or better understand a given situation. 
This is also about providing feedback on the efficacy of various remedies 
undertaken by a support recipient and sharing the experience by those 
having similar problems. Informational support responds to the need of 
understanding the sense of critical events and their causes.

•	 Instrumental support - encompasses providing assistance in solving life tasks. 
It is also providing information on specific modes of conduct and a form of 
modelling effective preventive behaviours. 

•	 Material support - demonstrated by providing material and financial assis-
tance. This type of support also encompasses direct measures implemented 
for the benefit of others such as providing clothes, medicines, hygiene prod-
ucts, offering shelter or accommodation. Similarly to informational support, 
this type of support is the most expected and needed in the case of catastro-
phes, natural disasters, etc.
Functional properties of support give basis to distinguish between perceived 

support and received support. Perceived support results from a person’s belief 
in availability of support, knowing when, where and from whom they can get 
help and who to rely on in a difficult situation. Received support is evaluated 
objectively or subjectively by a recipient as the actually received type and amount 
of support. The types of support listed depend on multiple factors: the type of 
a difficult situation, the needs of supported people, features of social networks 
that are available and used in a given situation (Sęk, Cieślak, 2004).

In early adulthood, taking up the tasks typical of this stage of development 
and their consistent implementation have impact on the sense of quality of 
a young person (Ziółkowska, 2005). The tasks which a young person faces in 
their adulthood are (White, 1975; Ziółkowska, 2005):
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•	 Advancing in such areas of activity as: education, work, interests,
•	 Stabilising one’s own identity,
•	 Establishing more profound interpersonal relationships, which is connected 

with becoming sensitive to the needs of others, 
•	 Perceiving moral and ethical problems,
•	 Increasing the importance of care for the closest people just as for all the 

suffering and needy.
Social and cultural transformation is the source of challenge for young adults 

(Brzezińska, 2005). During this stage of development, there are numerous dif-
ficulties and traps which a young person has to face.

In this paper, I would like to present the process of creating my own research 
measure which will examine the perceived availability of social support with 
a young adult. Creating such a measure will allow me for exploring the studies 
regarding support networks for individuals. In addition, an in-depth analysis of 
data will make it possible to describe the group of young adults with the view 
to availability of social support in a difficult situation. 

method 
Selection of statements 
The first stage in formulating the questionnaire was to select as many social 
support-related statements as possible. With the types of social support precisely 
defined by Sęk (2004), the author has selected typical statements connected 
with the situation and feelings of a person being in a difficult situation. The list 
of statements to be included in the questionnaire has been formulated keeping 
the cognitive nature of items encompassing the specificity of statements typical 
of individual types of support.

Consultation of items with other psychologists was aimed at verifying wheth-
er specific situations and statements selected are actually typical of individual 
types of support. Differences in their opinions led to removing synonymous 
statements (8 items). In this way, the first version of the social support scale 
was created. 

In addition, in the course of preparing the questionnaire of perceived social 
support the relation between types of social support and evaluation of social 
support was noted in the relevant literature (Kaniasty, 2005). To this end, the 
author has decided to include the Interpersonal Support Evaluation List – 40 v. 
General Population (ISEL-40 v. GP) in the research, which enabled determining 
the external and criterion validity (Zarzycka et al., 2010). One may conclude 
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(based on a theoretical analysis) that a positive relation will be found between 
the evaluation of social support and perceiving various types of social support 
in a difficult situation. On the other hand, relatively independent constructs 
are: perceived support, received support, expected support (Kaniasty, Norris, 
1992; Barrera, 2000).

Participants 
The first version of the scale was used to survey 155 respondents (out of which 
98 women and 57 men, which accounts for 63.20% and 36.80% of the surveyed 
group respectively). The age range was 17-50 (M = 25.30; SD = 5.76), out of 
which the age range for women was 17-50 (M= 22.57; SD= 6.10), and for men 
17-48 (M = 24.82; SD= 5.20).

Twenty seven respondents indicated rural areas as their current domicile, 
which accounts for 17.40% of the respondents in total; the same number of 
respondents indicated a town with the population between 6 and 20 thousand 
inhabitants (27 respondents – 17.40%) as their current domicile. The largest 
group of respondents comprised people living in cities with the population 
exceeding 100 thousand inhabitants – 69 respondents, i.e. 44.50% of all the 
respondents. 

After analysing the data regarding the education of respondents, the larg-
est group are those holding a master’s degree (65 respondents - 40.60%). The 
second largest group are those with the secondary education – 56 respondents 
(36.70%). Five respondents (3.20%) declared basic education, however due to 
the lack of the “upper secondary education” criterion it is not possible to clearly 
specify the stage of completed education.

After a detailed analysis of data, the author of this paper came to a conclu-
sion that exclusion of 15 respondents from the sample due to their age (over 
30 years of age) would be appropriate. The majority of respondents (140) are 
between 17 and 30 years of age. This range is referred to as “young adults”. This 
is a moment in life when a person is becoming more and more involved in com-
munal life (Kowalik, 2006). In addition, decisive events in life take place which 
mark the direction of human socialisation. Full social development (including 
developing a social support network) is necessary for a young person to fully 
participate in communal life. 
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Procedure 

The original version of the questionnaire comprised 51 statements (appendix 1) 
which a respondent was expected to evaluate with the use of a five-level Likert 
scale:
1. Strongly disagree
2. Rather disagree
3. Neither agree nor disagree
4. Rather agree
5. Strongly agree 

Lack of high correlations (over 0.85) between proposed items, confirmed 
with the indicator value other than 0, enabled including all 51 items in the 
questionnaire. Based on a factor analysis, 4 subscales were distinguished in the 
Perceived Social Support Questionnaire (results of analyses below). After an 
in-depth analysis of the obtained data (Cronbach’s alpha, factor analysis), the 
author selected 24 items to be included in the final version of the questionnaire.

In the course of the research the following data about respondents was col-
lected: sex, age, education and current domicile. The data was collected with 
the use of the Internet platform. Relevant information was published on the 
Internet with the request to complete the questionnaire. By clicking on the link, 
a potential respondent was able to view the electronic version of the Perceived 
Social Support Questionnaire, the Interpersonal Support Evaluation List – 40 v. 
General Population (ISEL-40 v. GP) and demographics. The survey time was 
approx. 1 hour. A respondent could quit at any time by closing the dialog box. 
A progress bar available with the questionnaire visualised the time left to com-
plete the survey. It was impossible to finish the survey and send the replies to 
be added to a summary table without a complete set of replies. After the survey 
completion, a thank-you dialog box was displayed. 

In individual surveys, the paper/pencil method would be more recom-
mended, and therefore it is necessary to further work on the graphic side of 
the created method to make it clear and legible. The final version is composed 
of 24 statements to be evaluated with the use of a five-level scale. The ques-
tionnaire should be completed individually. If it is impossible, psychological 
assistance is needed in completing the questionnaire. Expected survey time is 
approximetely 20 minutes. 
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Results
Factor analysis

For the purposes of the factor analysis, the results of 155 respondents for the first 
version of the questionnaire composed of 51 statements were used. All items 
were qualified for analyses, no lacking data which would impair analyses was 
found since the procedure of Internet surveys blocked sending any incomplete 
questionnaires. 

Before the first round of the factor analysis correlations in questions were 
calculated. Owing to the scale used, it was Spearman’s rho in order to find items 
correlating too significantly (over 0.85). No such significant correlations were 
found, the proof of which is the indicator value other than 0. The factor analysis 
was preceded by Barttlet’s sphericity test (x2=3903.31; p<0.001) and the KMO 
measure of sampling adequacy (KMO=0.8). The values of the two statistics are 
on a very good level and enable further analyses. In selecting factors the method 
of main components was used, and due to the possibility of factor correlations 
as a rotation method Promax with Kaiser normalisation was used. As a result of 
the first factor analysis, the scree diagram suggested selection of 6 factors (Cattel 
criterion), a more restrictive Keiser criterion, according to which the factor value 
should exceed 1, and the assumption that the smallest factor should explain 5% 
of the variance suggested a 4-factor solution and that is why such a solution was 
employed in a subsequent factor analysis with the forced selection of 4 factors.

Based on the analysis of the scree diagram, the Kaiser criterion (factor val-
ue >1) and the assumption that the factor has to explain more than 5% of the 
variance, 4 factors were selected which in total explain 46.44% of the variance. 
Finally, 27 items were qualified. 

The factor analysis selected 4 factors. In order to acquire a stable factor 
structure, the differential accuracy for individual statements was examined. The 
inclusion criterion was that the load of a statement included in a given factor 
should be significantly higher compared to its factor loads for the remaining 
3 factors. At the beginning, items with low factor loads were eliminated (load 
not exceeding the value of 0.4 accepted by numerous researchers), i.e. 7 items, 
and also items with factor loads not significantly different for individual factors 
(below 0.2), i.e. 17 items. 

The statistical analysis was followed by a content analysis in order to verify 
the content/logic consistency of this method and also in order to name the 
selected factors: emotional support scale, material support scale, instrumental 
support scale and informational support scale.
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The first factor (21.07% of the variance explained) comprises 7 items related 
to emotional support. The second factor (10 items, 13.10% of the variance ex-
plained) comprises statements related to instrumental support. The third factor 
(5 items and 6.60% of the variance explained) covers items related to material 
support. The last factor selected also comprises 5 items and explains 5.67% of 
the variance, and is related to informational support.

After the analysis of reliability of the research measure being constructed, 
the author decided to remove items 14 and 28 from the emotional support 
scale and item 11 from the instrumental support scale, plus item 4 from the 
material support scale due to the improved Cronbach’s alpha reliability statistic 
for a given scale. In addition, the author decided to add item 38 for the infor-
mational support scale due to Cronbach’s alpha being too low for this scale. 

The method will be composed of 24 items which in total explain 50.07% of 
the variance, assigned to 4 scales: emotional support, instrumental support, 
informational support and material support. 

In the end, the first factor (22.71% of the variance explained) comprised 
9 items related to instrumental support. The second factor (5 items, 14.18% of 
the variance explained) comprises statements related to emotional support. The 
third factor (4 items and 7.51% of the variance explained) covers items related 
to material support. The last factor selected also comprises 6 items and explains 
5.67% of the variance, and is related to informational support. 

Table 1 
The results of the factor analysis of four extract factors the reconstruction of items (N = 155)

Item Component

1 2 3 4

P 31 I expect help in developing effective preventive behaviours. .682

P 23 I’m addicted to decisions of others. .660

P 46 I know how to proceed. .659

P 49 Others make important decisions for me. .652

P 27 I need information about how to proceed in difficult situa-
tions in my life.

.626

P 7 The solution to a problem is forced on me. .557

P 45 I’m not afraid of being criticised by my family. .549

P 12 I expect direct assistance efforts. .544
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Item Component

1 2 3 4

P 39 I view a given situation from many perspectives. .487

P 29 I receive emotional support from my family. .812 .478

P 33 I feel I can count on my family. .804 .426

P 21 I feel safe in my family home. .756

P 37 My parents show concern for me. .726 .400

P 1 My family and friends believe that I make the right decisions. .612

P 16 When necessary, my family provides me with financial sup-
port.

.405 .771

P 24 In a difficult situation my family will help me financially. .466 .764

P 8 There is always somebody I can borrow money from. .749

P 36 If I’m in a difficult financial situation, I know I will get help. .679

P 2 I get a lot of valuable tips from others. .670

P 51 Before making crucial decisions, I listen to others’ advice. .630

P 47 I search for the information that will help me solve a given 
problem.

.569

P 26 Others often have great ideas. .548

P 9 There are people that spur me to action. .539

P 38 I’m surrounded by people who help me better understand 
the situation I’m in.

.406 .537

Psychometric properties of the scale

In the reliability analysis, the internal consistency Cronbach’s alpha was used 
and also the split-half analysis (for even and odd statements) defined with the 
Guttman coefficient. The internal consistency Cronbach’s alpha for the whole 
scale is high and is .76, and the Guttman split-half reliability coefficient is .69. 
Reliability of individual scales of social support types is illustrated in the table 
below.
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Table 2 
Coefficients of internal compliance Cronbach’s alpha for each scale of the questionnaire  
(N = 155)

Name of the scale Cronbach’s alpha 

Emotional Support .84

Instrumental Support .79

Material Support .77

Informational Support .63

Internal consistency Cronbach’s alphas for three scales (emotional support, 
instrumental support and material support) are on a high level and are .84, .79 
and .77 respectively. Cronbach’s alpha for the informational support scale is on 
a satisfactory level and amounts to .63.

Proposed test items correlate on a moderate and high level with the general 
result for the scale. In addition, analyses of correlation of individual scale items 
with the result on a given scale (e.g. emotional support) were performed. These 
results are also on a moderate and high level. Excluding any of the items at this 
stage would significantly lower the internal consistency Cronbach’s alpha both 
for the whole scale and for individual scales of support types. 

The validity of the questionnaire being constructed was analysed with the 
view to its validity in terms of the content. Logical (internal) validity is under-
stood as the extent to which the items used in a given research tool actually 
represent a given area subject to research, a psychological variable (Hornowska, 
2001). The items used in the questionnaire meet the theory based on which the 
adapted research tool was created. 

To determine the validity, the results for individual subscales were correlated 
with the general result for the whole scale. Moderate correlations between sub-
scales and the general scale are satisfactory, because dimensions of the same 
construct are measured. 

The validity of the tool being constructed was analysed with the view to 
external validity by examining the relation between the results obtained by a re-
spondent in the Perceived Social Support Questionnaire and the Interpersonal 
Support Evaluation List – 40 v. General Population (ISEL-40 v. GP). 
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Table 3 
Spearman’s rho for general results and results in the particular subscale in Perceived Social 
Support Questionnaire and  Interpersonal Support Evaluation List (N=155)

PSSQ-  
Emotional 
Support

PSSQ-  
Instrumental 
Support

PSSQ-  
Material 
Support

PPSQ-  
Information-
al Support

PSSQ-  
Perceived So-
cial Support

ISEL- 
Material Subscale

.28 -0.22 0.29 0.07 0.12

ISEL- 
Belonging  
Subscale

.27 -.23 .22 .20 .13

ISEL- 
Self-esteem 
Subscale

.24 -.33 .08 .07 -.04

ISEL- 
Evaluation 
Subscale

.34 -.16 .32 .27 .25

ISEL- 
General result

.35 -.29 .28 .19 .14

p ≤ .05

As a result of these analyses it can be claimed that significant correlations 
appear between variables surveyed, however they are on such a level that it is 
justified to separately use both methods since they measure slightly different 
aspects of the social support variable. 

You will find below descriptive statistics for individual subscales and the 
general result in order to quantitatively illustrate individual parameters.

Table 4 
Descriptive statistics for particular subscale and for general result after exclusion respondents 
over 30 years old (N=140)

Mean Median Variance Standard 
Deviation

Skew-
ness Kurtosis

Perceived Social Support 79.25 81.00 87.99 9.38 -1.04 1.67

Emotional Support 20.16 21.00 17.76 4.21 -1.34 1.84

Instrumental Support 20.27 20.00 30.76 5.55 0.15 -0.32

Material Support 16.09 16.00 8.88 2.98 -1.12 1.63

Instrumental Support 22.75 23.00 12.43 3.53 -0.87 1.82
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Descriptive statistics for subscales and the general result in a group of young 
adults have been presented above. For the emotional support subscale the mini-
mum result is 5 points and the maximum result is 25 points, for the instrumental 
support subscale the minimum result is 9 points and the maximum result is 
35 points, for the material support subscale the minimum result is 6 points 
and the maximum result is 20 points, for the informational support subscale 
the minimum result is 10 points and the maximum result is 29 points. In the 
general result the lowest result is 44 points and the highest result is 95 points. 

You will find below typical measurement errors and confidence intervals for 
obtained results. Knowing what typical measurement errors are it is possible 
to determine the range for the true result of a respondent with 95% probability. 

Table 5 
Standard errors of measurement and confidence intervals for the results (N=140)

Scales SEM 95% confidence intervals for the results

Instrumental Support 2.10 ± 4.12

Instrumental Support 2.55 ± 5.00

Emotional Support 1.65 ± 3.24

Material Support 1.46 ± 2.86

Perceived Social Support 4.67 ± 9.15

The Perceived Social Support Questionnaire can be used in individual tests 
for young adults in a difficult situation or for those where there is a suspicion that 
such a situation will occur. It is used to learn about the social support network 
perceived by a respondent. If such a social support network is not perceived, 
it would be possible to initiate assistance efforts. The author of the Perceived 
Social Support Questionnaire does not exclude further exploration of the studies. 

Discussion
The report presents the creation and validation analysis of the Perceived Social 
Support Questionnaire. The statistical analyses conducted have confirmed 
very good psychometric properties of the prepared questionnaire. The method 
meets the psychometric conditions questionnaires have to meet in research 
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surveys. It is of satisfactory reliability with regard to both the whole scale and 
individual subscales. 

Following detailed analyses, the final version of the questionnaire was deter-
mined, which is characterised by very good reliability. The internal consistency 
Cronbach’s alpha for the whole scale is .76, and the Guttman split-half reliability 
coefficient is .69. It is necessary to perform the survey with the use of the test-
retest method in order to demonstrate stability in time. The author sees the need 
to further explore the studies and analyses of the questionnaire. The Perceived 
Social Support Questionnaire may serve as a diagnostic measure to learn about 
the social support network perceived by a respondent. Low-result respondents 
may not perceive support networks around them, and a more detailed analysis 
of these areas would be a starting point to initiate assistance-related efforts. 

From the perspective of the welfare of an individual, it is important to lo-
cate oneself in a social network, a “spiral of friendliness”, because the relations 
created there are characterised by sensitivity to specific needs and the ability 
to react to the same by offering specific help, signalling readiness to cooperate, 
share the feelings, mobilising resources available to an individual or a group, 
which consequently leads to independence and self-reliance (Kawula, 2001). In 
this context, M. Winiarski (2001) is of the opinion that on the one hand social 
support is a buffer which protects people against the loss of independence and 
efficiency in life, and on the other hand it is a stimulant of human strengths 
indispensable in overcoming difficulties, solving problems and exceeding the 
limits of one’s abilities.

The data obtained from analyses should be confirmed and verified with 
further research. The data can be the source of data which allows for a broader 
evaluation of validity and other psychometric properties, including the pos-
sibility of creating alternative versions of a tool intended for individual social 
groups in a population. 
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Appendix 1

Original statements included in the Perceived Social Support Questionnaire
1. My family and friends believe that I make the right decisions.
2. I get a lot of valuable tips from others.
3. There are numerous people that tell me how to behave.
4. I need financial help.
5. I can talk openly about my problems and difficulties.
6. I have many wise friends. 
7. The solution to a problem is forced on me.
8. There is always somebody I can borrow money from.
9. There are people that spur me to action.
10. I know people I can talk to about a problem.
11. I can only rely on myself.
12. I expect direct assistance efforts.
13. My family and friends always cheer me up.
14. God is my support.
15. I get specific assistance in a difficult situation.
16. When necessary, my family provides me with financial support.
17. There are people that support me in difficult moments.
18. I have somebody to talk to when I’m in a difficult situation.
19. When I feel bad, I drink or smoke.
20. My financial standing is good.
21. I feel safe in my family home.
22. I have a feeling that people are helpful for each other.
23. I’m addicted to decisions of others.
24. In a difficult situation my family will help me financially.
25. I will always find someone who will hear me out and understands me.
26. Others often have great ideas.
27. I need information about how to proceed in difficult situations in my life.
28. I can rely on my neighbours as regards material support.
29. I receive emotional support from my family.
30. I feel better when somebody helps me.
31. I expect help in developing effective preventive behaviours.
32. There are institutions that will help me in a difficult financial situation.
33. I feel I can count on my family.
34. Work/school is my refuge from problems.
35. I learn from group work.
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36. If I’m in a difficult financial situation, I know I will get help.
37. My parents show concern for me.
38. I’m surrounded by people who help me better understand the situation 

I’m in.
39. I view a given situation from many perspectives.
40. I have no friends.
41. I can rely on help of others in solving my problems.
42. The feeling of closeness of others gives me the sense of safety.
43. My family share with me their experiences of coping with difficult situations.
44. My family and friends confirm my conviction that I make the right choices.
45. I’m not afraid of being criticised by my family.
46. I know how to proceed.
47. I search for the information that will help me solve a given problem.
48. I get nervous when somebody tells me what to do.
49. Others make important decisions for me.
50. I don’t like others influencing my decision.
51. Before making crucial decisions, I listen to others’ advice.

Appendix 2
Final statements included in the Perceived Social Support Questionnaire
1. My family and friends believe that I make the right decisions.
2. I get a lot of valuable tips from others.
3. The solution to a problem is forced on me.
4. There is always somebody I can borrow money from.
5. There are people that spur me to action.
6. I feel safe in my family home.
7. When necessary, my family provides me with financial support.
8. I expect direct assistance efforts.
9. My parents show concern for me.
10. I’m surrounded by people who help me better understand the situation 

I’m in.
11. I view a given situation from many perspectives.
12. In a difficult situation my family will help me financially.
13. Others often have great ideas.
14. I feel I can count on my family.
15. If I’m in a difficult financial situation, I know I will get help.
16. I need information about how to proceed in difficult situations in my life.
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17. I receive emotional support from my family.
18. I search for the information that will help me solve a given problem.
19. Others make important decisions for me.
20. I’m addicted to decisions of others.
21. Before making crucial decisions, I listen to others’ advice.
22. I expect help in developing effective preventive behaviours.
23. I’m not afraid of being criticised by my family.
24. I know how to proceed.
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Chapter 5 

Becoming a Mother as a Challenge  
of Early Adulthood
Joanna Matuszczak-Świgoń

Introduction

Adulthood is a period of time when consecutive events and decisions are in-
terconnected, new opportunities and goals appear. Developmental psychology 
understands adulthood and occurring in this period changes as an individual’s 
response to  challenges and developmental tasks including starting a family, 
procreation, bringing children up, taking up a job (Oleś, 2011) . 

The period of adulthood spreads through age 20–25 to age 65–85  and can 
be divided into three stages: early adulthood covers age 18–20 to age 30–35, 
middle adulthood 30–35 to 60–65 and late adulthood over 60–65 (Brzezińska, 
Appelt, & Ziółkowska, 2008). This chapter focuses on early adulthood and one 
of its challenges – becoming a mother.

Psychological concepts of early adulthood
Erik Erikson’s theory 
According to  Erikson (1997) overcoming psychosocial crises is a driving 
force of human development. Crises are influenced by changing biological 
and environmental conditions. The sequence of developmental challenges is 
universal and intercultural. A developmental crisis is defined as an integral 
and natural link in a healthy life cycle. It is a temporary turning point, a mo-
ment which determines progress or regress, acceleration or delay, integration 
or disintegration. Crisis solution can be positive, desirable – facilitates further 
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development or negative, adverse – inhibits it. Human personality reflects the 
way earlier developmental phases were overcome. Successive stages follow 
epigenetic order: each function develops in a specific time of its dominance, 
simultaneously each function is influenced by other qualities developed in 
critical moments. Epigenetic logic indicates continuity and mutual relations 
between developmental achievements. When  a new dilemma occurs, previous 
crises gain new quality. In every critical stage a person faces a developmental 
challenge which requires learning new abilities to tackle specific problem. 
The way people solve the crisis in a given phase depends on their vital energy 
sources and current developmental potential. After coming through each 
critical phase an individual develops basic virtue, such a mental characteristic 
which defines a person and determines effective developmental tasks realisa-
tion (Bakiera, 2013).

In the early adulthood people go through intimacy-isolation crisis. The aim 
is to establish lasting emotional ties with another person without losing sense 
of identity. The ability to engage into reciprocal intimate relationship means 
developing love virtue. The inability to solve this crisis, on the other hand, 
constitutes a danger of isolation (Erikson, 1997).

Havighurst’s theory of developmental tasks
According to Havighurst (1981) developmental tasks in early adulthood include:
•	 Choosing a partner
•	 Learning to live with a partner
•	 Starting one’s own family
•	 Rearing children
•	 Running a house
•	 Taking up a job
•	 Taking on civic responsibility
•	 Finding a related social group

A developmental task is defined as a challenge occurring at a certain stage of 
an individual’s life. These tasks come from three sources: physical maturation, 
cultural pressure, individual ambitions and values. A positive solution causes 
happiness and allows to succeed in solving future tasks, whereas, a failure leads 
to negative feelings, criticism of the community, and problems with next tasks 
(Gurba, 2000).
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Psychological aspects of pregnancy
Pregnancy is a unique period in a woman’s life. Cramer (2003) uses a term 

„existential shock” because it is related to a great unknown. Becoming a mother 
changes life in all of its aspects. It means adapting a new identity and gives 
a chance to complement femininity, as it engages the whole personality and 
allows personal development (Bartosz, 2002). According to Galinsky (1987), 
parenthood is an alternating experience, a daughter becomes a mothers, a son – 
a father. Moreover, each pregnancy reflects the story of a woman’s life. Her 
adaptation to the new role is influenced by her relations with her parents in 
the childhood, solving the Oedipal triangle, and the experience of separation 
with her parents (Brazelton, 1990). Motherhood takes various forms and is 
not a universal experience, however, mothers frequently have similar issues, 
joys, hopes and expectations about their children (Miller, 2005). Moreover, 
pregnancy is the first stage of a process lasting the entire life and the time of 
a transition;  a woman has to broaden her identity and include her child as a part 
of herself as well as a separate being having his own characteristics. One of the 
most fundamental tasks of a woman in this period is to create an emotional 
bond with her baby. As Bielawska-Batorowicz (1995) claims, this task is about 
realising the autonomy of her unborn child, ascribing him characteristics and 
features and taking up interaction with him. The bond makes the basis of the 
development of such prenatal behaviours as care and protection of the unborn 
child (Lewis, 2008).

Sudden rush of hormones may influence the mood, thinking and memory. 
Even the most joyfully taken pregnancy brings some ambivalence since call-
ing a new life into existence equals losing the old one (Raphael-Leff, 1993). 
A woman experiences changes in perception of herself. She needs to broaden 
her ego in order to include a child into the image of herself both as a part 
of herself and an autonomous individual. Conception causes redefining the 
identity as a woman must find herself in her new role. Moreover, it changes 
her intimate relationship, relations with her family and her role in the society 
(Kornas-Biela, 2004).

Motivation for having a baby
Feelings and thoughts which accompany the beginning of pregnancy are char-
acterised by ambivalence: happiness mixes with fear. It happens as the concep-
tion not only gives a hope for the new beginning, but also it re-evaluates the 
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whole life. Furthermore, pregnancy frequently causes the shake of the self 
image and the image of the world. It also evokes the fear about the mother 
and child’s health and doubts about the future. A woman wonders if she will 
love the baby and if the baby will love her, if she will be able to read his signals 
and respond to his needs. She is absorbed with questions such as: “Who is the 
baby?” “Do I really want to be a mum?” “Can I hurt the baby in my womb 
with my negative feelings?” “What kind of mother will I be?” “How will my 
life change?” “What will happen to my marriage, my career, my relations with 
family and friends?” “What will be the labour like?” “Will the baby be healthy?” 
(Kornas-Biela, 2004). Those issues very often appear subconsciously in dreams, 
nightmares and premonitions. Despite the fears, happiness surfaces as having 
a baby satisfies many needs: safety, affiliation, acceptance and respect, positive 
self-assessment, creativity, domination and care, sense of life and immortality 
(Kornas-Biela, 2004).

As Cramer (2003) states, the crave for having a baby comes from the nostalgia 
of the primary mother’s love and the motherhood is related with the very first 
relation: becoming a parent means finding one’s own parents. Among different 
needs and motives influencing the decision of having offspring, Bazelton (1990) 
distinguishes the following:
•	 Identifying with the mother or the maternal figure – when a daughter is 

lavished with attention by her mother, she starts to fantasise about being 
a caregiver. 

•	 Craving for being complete and omnipotent – this narcissistic impulse de-
rives from the will to maintain an idealised self image, duplicate our own 
person and realise out own ideals. The crave for being complete is satisfied 
by pregnancy as expecting a baby gives a chance to feel fully complete, strong 
and having a power to give life. Treating the baby as a complement, on the 
other hand, a mother sees it as an expansion of herself, an addition to her 
body. Then the baby strengthens the positive image of her body by giving 
her an additional dimension which can be proudly shown.

•	 Desire to merge, create symbiosis and unity with another person – wishing 
for unity and symbiosis with a baby is accompanied by the desire to unite 
with one’s own mother. This desire is an important stage of the development, 
a fundamental dream leading to maintaining self-esteem and a key element 
to intimate relationships in the adulthood. A baby in the mother’s womb is 
a promise of having a close relationship and fulfilling the childhood fantasies.

•	 Desire to reflect oneself in the baby – the dream about a perfectly synchro-
nised baby which would copy the ideal self image of the mother, and would 
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show how good she is at being a mother. The hope is connected with the 
feeling of immortality as the baby will be the live proof of her existence. 
Moreover, a baby gives a hope for continuation of the family traditions, 
and embodiment of the family values. A baby is regarded as a link between 
generations.

•	 Fulfilment of wasted ideals and opportunities – parents imagine that their 
baby will succeed in the fields they failed. Expecting a baby gives a chance 
to get rid of all limitations and compromises the parents agreed to during 
their lifetime. Therefore, a baby is not only the extension of the mother’s 
body, but also her unreal self image and it needs to be perfect to be able to 
realise all parent’s potentials. On the other hand, there is an inevitable fear 
that the baby will turn out be a failure.

•	 Desire to reviving old relationships – a baby is a promise for recreating 
all bonds and relations from the childhood, and therefore,  attributes of 
important people from the parents’ past are ascribed to it. It is particularly 
clear when a baby appears as a replacement of a late parent, sibling or friend. 
A woman often gets pregnant after having lost a close person since parents 
endow their child with magical powers such as invalidating past partings, 
cancelling passage of time and easing the pain after somebody’s death. 

•	 Possibility to replace and separate from the mother – when expecting a baby, 
a woman experiences an exceptional double identification as she both iden-
tifies with her mother and the baby in her womb. As a result, she practices 
and works on roles of both a mother and a child which are based on her past 
experiences with her mother and herself being a child.

Pregnancy as a time of changes
The conception is the beginning of an incredible story - a baby takes up resi-
dence in the mother’s body, and as a result, two people live in one body. It is also 
a biological mystery because for the unknown reason, the body of a pregnant 
woman stops the immune abilities and allows another body live inside her. 
A baby in the mother’s womb functions in a close interrelation with her but at 
the same time is a separate being (Raphael-Leff, 1993). 

Changes in the perception of the body
During the first three weeks after conception, many neurohormonal changes 
take place in the mother’s organism. Their aim is to accustom the mother’s body 
to new tasks. The functioning of the body is regulated by the hormones so that 
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it can support the baby’s life. The hormones influence the disturbance of the 
psychophysical balance of the woman. It happens because the cerebral centre of 
emotions receive neurohormonal signals which is the basis of experiencing ex-
treme feelings of an alternating charge. This stage of pregnancy is characterised 
by mood swings, strengthened emotional excitability, strong emotional reaction 
incommensurate with stimuli, tearfulness, sadness and anxiety (Bidzan, 2007). 
Those symptoms are accompanied by physiological symptoms, such as nausea, 
tingling sensation in hand and feet, increased sweating, tiredness, drowsiness, 
breathlessness, changes of skin and hair look, insomnia, aversion to some tastes 
and scents. Women frequently read those signal as inconvenience and illness 
symptoms, not a normal symptom of adjusting changes of the organism. The 
effect of a vicious circle appears as a hormone storm evokes a array of anxieties 
which in turn strengthen the symptoms (Kornas-Biela, 2004).

In the second trimester, the woman’s silhouette changes in a visible way. For 
many women it is a period of happiness, pride, and the sense of maturity and 
completeness. For others, it is a time of degradation as they are frightened that 
they are becoming huge fat women. They fear that they will not be able to lose 
weight after giving the birth and they do not accept their growing stomach, 
which repels them or even represents the indecent carnal desires. A woman 
expecting a baby cannot control her looks because her body does not belong 
to her exclusively anymore; the baby grows regardless her awareness, effort and 
control. Her bodily odour, temperature regulation, complexion, hair structure, 
balance, kinaesthetic sense, sight acuity, and taste and smell acridity undergo 
changes. Furthermore, pregnancy cast doubts on the boundaries of the body. 
A woman is literally possessed by this little being growing in her belly; her heart 
beats along her baby’s heart and it is the baby who sets the rhythm of the day. 
She does not have a rest neither during the day not at night (Raphael-Leff, 1993).

In the third trimester the physical changes are the most visible. Stomach and 
breasts grow even more. Some physical troubles appear: a woman may suffer 
from breathlessness, fatigue, constipation, heartburn, Braxton Hicks’ contrac-
tions, back pains, varicose veins, haemorrhoids, hypersensitivity to touch, smell 
and colours. The majority of women start to prepare to labour by proper eating, 
exercising and resting (Raphael-Leff, 1993).

A baby is more and more clearly making its presence known. Some women 
are glad to feel more and more dynamic movements, others get anxious, angry 
or annoyed. The images of the baby escalate. The degree of liveliness and the 
attitude of a woman towards her baby influence how she reads those movements. 
Therefore, they can be described as gentle, rough, calm, restless or lazy. This 
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way specific expectations about the baby’s behaviour are formed. The attitude 
of a woman towards her baby may be identified by the words she uses to name 
the feelings about the baby’s movements. Its activity maybe defined as brushing, 
tickling, floating, making bubbles, stretching, bouncing, dancing, fluttering or 
blowing soap-bubbles. Sometimes it is also described as crushing, treading, 
exploding, devouring (Kornas-Biela, 2004).

Baby’s movements and the changes in looks constantly remind a mother 
about the baby she is carrying. For everyone, their identity is deeply related 
with the image of one’s own body. It is especially clear during establishing the 
identity in the puberty when the body rapidly changes. A similar phenomenon 
takes place during pregnancy, except that the changes take place even more 
rapidly – as it is the matter of months not years. Such drastic changes in the 
body destabilise the image of one’s own body and create favourable conditions 
to organise a new identity (Stern, 1998).

Changes in self- perception
The first three months after conception are called a normal autistic period since 
a mother focuses on herself and withdraws from the community. She needs 
a lot time and energy to reach the new balance. Many women finds it difficult 
to switch from thinking “I” to thinking “we” and accepting limitation of their 
personal freedom (Kornas-Biela, 2004). They wonder if they will feel fully 
independent, individual and free ever again. They need to accept and work 
over the feeling of loss and sorrow of their previous self, life so far, freedom 
and independence, which often leads to a conflict, ambivalence, hostility and 
aggression. Flexibility and accepting inevitable changes prove their maternal 
maturity (Barnard, 2008).

In the first trimester, two processes dominate, namely, accepting the pres-
ence of a baby in the organism, and the differences between oneself and the 
baby. A woman gets used to the fact that an individual being is growing in her 
body (Kornas-Biela, 2004). In this period, many women fear they will not term 
pregnancy, and the previous miscarriages may strengthen the feeling of being 
prone to losing the baby (Raphael-Leff, 1993).

For a number of women the second trimester is a turning point, they finally 
can sigh with relief and feel that the baby is safe. In this phase, a woman more 
and more feels like a mother. Instead of concentrating mainly on her ailments, 
as it was at the beginning of pregnancy, she can focus on the growing baby. Its 
individuality and autonomy may be noticed clearer and clearer. Those processes 
are connected with sensing the baby’s movements (Kornas-Biela, 1990). Ac-
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cording to Bazelton, those movements are the baby’s first input into the relation 
with the mother (1990).

Paradoxically, while setting up one’s own family which is accompanied by the 
pressure of becoming a rightful adult, a woman feels her sensitive inner child the 
most, the little girl who she used to be and still is at times. Women, who were 
prematurely overburden with duties in  their childhood, may feel that this is 
the last chance for their little inner girl to have some careless childhood before 
she has responsibilities of taking care of her own baby (Raphael-Leff, 1993).

In the third trimester, mother’s experiences, especially the subconscious 
and unfulfilled desires from her childhood, have a big influence on her dreams 
and expectations towards the baby. Sometimes women who have experienced 
a long lasting frustration shift their unsatisfied needs to the baby with a hope 
that it will do it and fill in the empty space in their life (Kornas-Biela, 2004).

When the labour time is approaching, a woman is becoming more and more 
aware of how significant and irreversible change is happening in her life. She 
worries if she will prepare everything on time. She also thinks about labour; 
she is concerned if she will manage, if she will cope with the pain and fears 
complications. In this trimester, many women complain about problems with 
memory, concentration and quick decision making. It is caused by hormones 
which prepare her organism for labour. They complain about excitability, irrita-
tion, vulnerability to stress, mood swings, magnified emotions, irrational fears 
as at the beginning of pregnancy (Kornas-Biela, 2004). To face the unknown, 
many women try to predict the due date. This way they try to turn something 
unknown into something predictable (Raphael-Leff, 1993). 

Changes in social relations
Becoming a mother is a significant life event for a woman, her personal biog-
raphy, and socially defined. During pregnancy the way a woman sees herself 
and how other people see her changes. Therefore, the transition to motherhood 
is regulated and monitored in the social sphere, but still experienced as very 
personal and intimate. Women are confronted with an array of expert, public 
and popular beliefs about maternity and women’s beliefs and experiences are 
filtered through them (Miller, 2005).

Motherhood is set in a socio-cultural context. A woman becomes a mother 
in the world’s eyes. There are rules, norms, tasks, rights, duties and behaviour 
patterns attached to it which a woman should follow (Miller, 2005). Concep-
tion is a social issue as a child is born as a social being, member of neighbour-
hood, family or national communities. The way the conceited child is treated 
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by other people influences the mother’s attitude towards it. The father’s stance 
is important in particular. He is her biggest support, helps her accept the baby 
and get attached to it. If the mother does not want a baby, it is the father who 
can convince her to change her mind through giving her the sense of security 
and lavishing attention on her. His role appears to be crucial in preventing an 
abortion (Kornas-Biela, 2004). 

The relation between the pregnant woman and her mother has a significant 
impact on shaping the maternal feelings, since she is her role model. Women 
who were brought up in an emotional coldness, indifference or dislike may 
show problems with accepting their roles as mothers (Kornas-Biela, 2004). As 
research by Dyduch-Maroszek and Humięcka present, postnatal depression is 
experienced more frequently by women who had very controlling and emotion-
ally cold mothers (2010). On the other hand, if a mother appropriately reacted 
to her daughter’s needs, the pattern of the parenthood becomes her guidelines 
in  relations with her baby and eases bonding with it.

Glorifying pregnancy and passing over its ambivalence, the society pressur-
ises women who feel pushed to hide their negative feelings even from themselves 
in order to maintain the idealised blessed state they should be experiencing. 
Experiences which are not corresponding to the social expectations lead to ques-
tioning their femininity. Doubts and negative feelings are passed over because 
the social pressure to be a good mother is enormous. There is a certain socially 
created picture of a pregnant woman. Women who do not meet its requirements 
are exposed to be called a bad mother. That is why only after giving the birth 
they have flashbacks of their hardships, doubts and negative feelings. The time 
distance enables the narration about them (Miller, 2005).

During pregnancy and a few weeks after labour, women look for professional 
support, so they depend on experts and others’ opinions and read books. They 
are prone to criticism. Their doctor becomes an omnipotent and omniscient 
father. The awareness that she has to do with a specialist who does not see her 
as one of many patients but someone exceptional has a crucial meaning to her 
sense of safety (Kornas-Biela, 2004).

Motherhood causes a woman to become more independent from her own 
mother. At the same time, conception brings a daughter and her mother closer 
(Kornas-Biela, 2004). A transition from the position of a mother’s daughter to 
the position of the mother of one’s own baby takes place. A woman analyses 
and reevaluates the relation with her mother and she decides what she would 
like to apply, repeat and reject in her relation with her own baby, therefore, she 
creates a relationship with it. She wonders if she will be like her mother and 



Joanna Matuszczak-Świgoń

92 Chapter 5 

what it means (Stern, 1998). As Cramer argues, motherhood makes the daughter 
and the mother equal which can lead to competition (2003). 

Building maternal identity
The first stage after the conception is called a psychological crisis, when a woman 
has to apply coping strategies. A proper solution of the crisis makes the woman 
progress into a higher level of maturity and gain new skills, attitudes and values. 
After  each turning point in life, which reorganises the life so far, the develop-
ment becomes stronger as a result of reassessment of the situation, recognis-
ing the skills, limitations, and the inevitable ending of a certain period in life. 
Maturity can be defined as an increased integration of one’s own incoherence 
and acceptance of irreversibility of time (Raphael-Leff, 2005).

As research conducted by Bidzan (2007) shows, maternal maturity is con-
nected with such personality features as a positive self-image, and the need of 
empathy and affiliation. The bond between a mother and her child is determined 
by those features. The biggest crisis takes place during the first pregnancy be-
cause it is an utterly new situation. A woman has to adapt to a different state of 
her body and the baby, but what is more, she must accept new relations with 
the father of the baby and the people who surround her (Kornas-Biela, 2004). 
According to Cramer (2003), the reason of the crisis lies behind pregnancy be-
ing a threat to the self-image. As a result of the crisis, a woman feels more alert, 
sensitive, open, and thus better prepared for the meeting with the unknown, 
the newborn baby.

As Stern (1998) claims, there is no activity in a woman’s life which would 
equally require from her full emotional engagement and presence. First preg-
nancy is regarded in psychoanalytic concepts as an extremely important stage 
in women’s psychological development, because then both unconscious fears, 
anxieties and fantasies about a child, and depressive tendencies become more 
pronounced (Bartosz, 2002). From the very beginning, a child is very impor-
tant to a mother, it evokes changes in her awareness, makes her sensitive and 
enables her to identify old, harmful and limiting patters from her childhood.

Stages of developing maternal identity
A woman gradually learns the  role of a mother. According to Stern (1998), just 
as a child must be physically born, a woman needs time to become a mother 
mentally. The last three months of the pregnancy are crucial as the mother 
starts to feel the fetal movement and prepares for the labour by, for instance, 
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taking part in a Lamaze course. The birth of a mother is a gradual process 
which consists of many months preceding and following the labour. In the 
course of becoming a mother, a woman creates a whole new mentality, which 
is substantially different to the previous one, and enters a new world. For some 
time, the appearance of a baby determines what she thinks about and fears of,  
redefines some values, and sets new place in the social hierarchy. It becomes an 
imperative identity. It lasts whole life, although, it may not be in the foreground 
all the time; it activates in certain moments, for example, when a child is in 
danger. The emergence of the new identity requires going through a few stages. 
At first, a woman prepares mentally for the change, then she surrenders to vari-
ous emotions to learn new aspects of her personality, and finally she works hard 
to integrate current changes with the previous life (Stern, 1998).

Stern (1998) distinguishes three stages of becoming a mother. The first 
one falls at the pregnancy period, when a woman mentally prepares for the 
motherhood. The labour itself is also a part of the preparatory stage. A woman 
becomes a mother physically, but not psychologically. For nine months woman’s 
imagination is fully absorbed with hopes, dreams, fears and fantasies of what 
the baby will be like, what kind of mother she will be and what kind of father 
her partner will turn out. The maternal identity takes the full form only after 
a mother comes back home and gets involved in taking care of her baby. That is 
when a private relation with the baby creates. This bond is influenced by all her 
previous relationships and the ways of experiencing closeness. The encounter 
with the parental responsibility ultimately causes the psychological birth of 
a mother: during fulfilling the new duties related with taking care of the child, 
a woman becomes a mother (Stern, 1998).

Raphael-Leff (1993) also distinguishes three stages of pregnancy. Each of 
these stages leads either to the change in the psyche or to establishing defence 
mechanisms. In the first phase of pregnancy, a woman is mostly absorbed with 
getting accustomed to the new bodily sensations, symptoms and mood swings. 
She is focused on herself being in a different state. The second stage begins 
when a woman starts to feel fetal movements. Then her attention is shifted from 
pregnancy to an amazing thought that a human being is growing in her. The 
characteristic feature of this stage is acknowledging the baby inside. A woman 
needs to accept the fact that she shares her body with another being and rec-
ognise that this ‘tenant’ is a separate individual remaining beyond her control. 
The third stage starts when a pregnant woman starts to think about her baby 
as real and able to live outside her organism in case of preterm birth. To sum 
up, during the three trimesters the stress is shifted from pregnancy to the child.
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Brazelton (1990) also describes three stages of pregnancy. In the first one, 
parents get used to the piece of news about pregnancy. There are some changes 
in the woman’s body, however, there are no signals from the baby. In the second 
stage, parents starts to recognise the baby in the mother’s womb as a being who 
will separate from the mother in some time. This recognition is confirmed by 
the movements of the baby who accents its existence this way. In the third and 
last phase, parents experience their baby as in individual and the baby inside 
the mother’s womb confirms its existence by characteristic movements, rhythm 
and activity level. As its activity falls into a certain diurnal cycles and patterns, 
a mother can easily read them, give them the meaning and respond to them. It 
is the early way of interaction between the mother and the baby and that is the 
time when a mother ascribes certain features of temperament and character 
to the baby.

Mother’s narrative about her child in a prenatal period
The period of expecting a baby is a preparatory stage of developing maternal 
identity. Creating the image of a child growing in the womb is an important 
and inseparable part of this phase. During pregnancy an important cognitive 
and adaptive process occurs: a woman concentrates on her new role and builds 
mental representations of her child. By giving meaning to her experiences during 
nine months of pregnancy, attributing specific features to her baby, an expectant 
mother becomes not only a participant of emerging relation but also its author. 

Mother’s narration about a child is a tool which shows how she locates him in 
the world, how she presents her baby, to which aspects of his behavior she pays 
attention, what characteristics she attributes to his activities and what expecta-
tions she has towards him. By building a narration expectant mothers create 
their child’s identity and give meaning to their experiences from pregnancy. 

Mother’s narration about a child can be defined as a story about him, a story 
based on a child’s representation in mother’s mind. Therefore, the narration 
is a verbal reflection of this representation. Child’s representation is a mental 
picture which consists of mother’s thinking processes, feelings, expectations, 
fantasies, opinions, observations of her child, images of his traits, judgments 
about his behavior and her previous experiences. This picture includes various 
aspects of child’s functioning and is modified in the course of his development 
(Cierpka, 2006).      

Narration about a child shows to what extent a mother is able to give some 
thought to her relation with a child and express this relation in words. Fon-
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agy (1997) defines reflective function as a developmental ability which allows 
children to react not only to specific behaviors of other people but also to their 
ideas about these people’s beliefs, feelings, hopes, intentions and plans. In my 
opinion a similar process occurs when a mother constructs a story about her 
child. In order to build a narration in a prenatal period she has to picture not 
only his behaviors but also his mental states and give meaning to them. This 
mentalization enables her to read her child’s mind. This way she tries to under-
stand her experiences with her child and make them predictable.

A woman who is expecting a baby has her own internal story, which is filled 
with her personal feelings, hopes, memories and private mythology. Therefore, 
each story is different. During pregnancy the picture of the imaginary baby is 
merged with the baby in utero. According to Raphael-Leff (1993), even before 
the conception, a woman has an unconscious picture of her child in her internal 
world, and the picture is the reflection of her various important relationships.

When the baby’s movements get stronger, a woman frequently feels that 
she has to split her attention between requirements of the outside world and 
responses to the trails of someone inside her to get her attention. That is the 
time of giving the name to the baby, ascribing some features and preferences to 
it, talking with it like with an imaginary friend (Raphael-Leff, 1993). A mother 
gives it an identity by ascribing an array of features always connected with 
her line of descent. In this way a mother fills in the emptiness and gives the 
unknown the stamps of familiarity which reduces her anxiety (Cramer, 2003). 
Woman’s imagination works in top gear to give a shape to the life awaiting her 
after the child is born which now she barely comprehends. The mind during 
pregnancy resembles a space in which the future is build and rebuild all the time. 
A woman replays imaginary scenarios with imaginary characters of the baby, 
herself as a mother, the future father and grandparents. She tries to guess what 
her baby is like. The pictures are drawn by her own story, her hopes and her 
fears and they express her values and priorities. Each mother mentally creates 
her baby from her hopes, dreams and fears. She also expands her imaginations 
and wonders what her baby will look like when it will turn one, go to school or 
be an adult. It is a way of getting accustomed to a new situation. The imaginary 
world is a mental stage at which various possible solutions can be thought of 
and practised (Stern, 1998).

As Stern claims, a story of a baby which will be born and the process of 
stepping into motherhood are inseparably interweaved. Between the fourth 
and seventh month, most pictures of the baby is created and it is sketched out 
in details. Between the eighth and ninth month, mothers start to cancel the 



Joanna Matuszczak-Świgoń

96 Chapter 5 

meticulously build image of her baby and let the mental picture fade away. It 
happens because at labour the real baby first meets the imaginary baby and the 
mother cannot allow too big a discrepancy between them. She must protect the 
real baby and herself from large discrepancies between her expectations and 
the baby which appeared in the world. She must prepare the new place so that 
she and her baby can learn each other and establish a bond. According to Bra-
zelton, three babies are born at labour, the imaginary baby made from parents’ 
dreams and fantasies and the invisible real fetus with an individual rhythm 
and personality merge into the existing newborn which can be seen, heard and 
hugged (1990). The previous bond of a mother with the imaginary baby and the 
growing fetus is a base for creating an attachment to the newborn which comes 
to the world. However, it does not mean that the imaginary baby automatically 
disappears. After labour, it makes its presence known once again, although, it 
undergoes some modifications to adjust to the reality. The updated version of 
the baby has its space in the mother’s mind, along with the picture of her real 
baby. She still looks at her baby through the prism of her desires, dreams and 
fears. There is a baby in her arms, there is a baby in her mind and rarely these 
are exactly the same babies (Stern, 1998). The newborn which appears in the 
world is not the same as the imaginary baby. It may arouse either a deep love 
with being embodiment of perfection filling in all gaps in parents, or aversion, 
or even hate, by reminding parents about their despised selves, resembling their 
disliked parent or having a flaw (Cramer, 2003).

Results
In 2012 research on mother’s narration about a child during a prenatal period 
was conducted. The aim was to establish how an expectant mother builds a story 
about her developing child, check which elements recur in the narratives and 
find variables which differentiate between them. A narrative method was used. 

The research findings support the thesis that expectant mothers are ready to 
build expanded and multifaceted narratives about their children. It shows that 
pregnant women try to guess what their child is like. Moreover, they expand 
their images and describe their child as a toddler, preschooler, pupil and adult. 
This way they grow accustomed to a new situation and prepare themselves 
to a new role. Such an imaginary world  is a mental stage in which expectant 
mothers can think up and practice various possible solutions. Table 1 presents 
the categories distinguished in  babies’ characteristics and fragments which 
illustrate them. 
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Table 1 
Categories distinguished in child’s descriptions

Child’s characteristics

Name/special nickname for a child (a kid, 
tot)

„Our kiddy is 22 weeks old and we know he is 
a boy. We decided we would call him Igor.”

Motor activity (a child fidgets, kicks) „She is very mobile and lively. She makes many 
complicated movements so I often feel her active-
ness on my skin.”

Appearance „They have probably already seen me. I remember 
when mammy a few times said: What beautiful 
legs, feet and hands he has and a nose just like 
daddy”

Positive personality traits „It is happy, satisfied, can deal with reverses of 
fortune, doesn’t give up, has lots of friends and 
a family it can always rely on.”

Negative personality traits „My child is a stubborn and defiant person who 
does not pay attention to others and takes only 
his own needs and desires into consideration.”

Family resemblance „He is a boy of many interests and curious about 
the world like his father.”

Information about child’s cognitive abilities „He is very ambitious and intelligent so every-
thing comes easy to him.”

Information about child’s likings „I love sleeping and those moments when some-
thing delicious flows in, especially chocolate, 
yummy.”

Information about child’s mood „I’m very happy and it won’t change for sure when 
I leave my mummy’s belly.”

Qualities which can be revealed in social 
contacts, relationships

„At the same time she’s got lots of empathy and 
can notice other people’s problems. She likes 
cooperating with people very much and learning 
from them.”

A child compared to an animal „In my imagination my daughter is a small seal 
(I also address her like that) who lives in an 
ocean of amniotic fluid.”

Four dimensions dominated in characterizing a baby by expectant mothers: 
baby’s name, data about baby’s mood, motor activity and information about 
child’s likings. First of all, giving a name to a child in the womb helps moth-
ers to get acquainted with the unknown and become familiar with their baby. 
Secondly, child’s motor activity enables them to read baby’s signals and respond 
to them. Thirdly, considering baby’s mood and likings aids mothers in taking 
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baby into consideration what constitutes a major factor determining mothers’ 
readiness to meet their real baby after the labor.

The majority of narratives was told in the third person singular. Such a mode 
of narration helps to distance oneself from the topic which is crucial to put 
one’s thoughts, feelings and images into words. Furthermore, the instruction 
with a book metaphor („Please tell me your child’s story. Imagine he is the 
main character of a book, tell me about his life”) also encouraged to take such 
a perspective.

An idealized child’s image dominated in expectant mothers’ stories. In posi-
tive narratives with negative aspects pregnant women expressed positive emo-
tions together with such feelings as fear, sense of danger, uncertainty and doubts. 
The sequence: joyfulness, a sense of fulfillment-fear was the most frequent set 
of emotions.

A baby’s image built in pregnancy is usually idealized so research findings 
indicate similar tendency. It is also plausible that the results show the strength 
of “blessed state” stereotype and related to it pressure to mention only positive 
aspects of expecting a baby. Pregnancy is a new and difficult situation, disturbs 
the previous balance, even if the child is planned. Furthermore, pregnancy 
cannot be controlled, predicted, thus, it is unavoidable that a certain level of 
uncertainty, lack of feeling of safety and imperative to find new ways of coping 
accompany it. Ambivalent narratives are desirable because too idealized ap-
proach to maternity can hinder establishing the relationship with a real child. 
Moreover, idealization hampers taking care of the infant in his first months 
because motherhood releases various feelings: pain, sadness, guilt feeling, anger, 
happiness, love. Therefore, the ability to recognize and express the full gamut 
of emotions is vital. If a woman does not accept that she is and can be tired, 
doubtful and lost there is a risk that she will regard herself as a frustrated, bad 
mother with low self-esteem which in turn will intensify the negative feelings. 
Negative emotions are natural, necessary and denying them can be harmful for 
both a mother and a child.

When mothers imagined their baby’s future they mainly considered his 
functioning at school, during studies, in his professional and private life. An 
interesting interrelation occurred: when an expectant mother describes her baby 
as an adult, she pictures him as a parent which can indicate that she gives a high 
value to parenthood. A mother wishes her unborn child to become a parent in 
the future. The fragments below illustrate it: 

„She is a fulfilled woman. One day a man appears in her life. Mutual fascina-
tion joins them. They are getting married soon. The day she has been dreaming 
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about her whole life comes true. After the fabulous wedding they adopt Chris. 
After two years their own child comes into the world. Family lives long and 
happily ever after.” 

„Before they got married they decided to move into a shared flat. The family 
soon grew bigger with a son. At that time Alice and her husband decided to set 
up their own company. Alice did not want to be a busy and bustling mother 
working long hours in a corporation. At the start running a business was very 
absorbing but grandparents helped them. A grandmother and grandfather 
looked after little Steve when his mother had to concentrate on her work. In 
the course of time it was easier.”
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Chapter 6

The Feeling of Satisfaction and Self-Efficacy  
vs. the Parenting Styles of Mothers Active  
in the Labor Market
Katarzyna Walęcka-Matyja and Marta Kucharska

Introduction

In all European Union countries, the share of women in employment is seen 
to have grown. Some authors (e.g., Pfau-Effinger, 1999) consider women’s 
professional activity to be the most important social change in the past dec-
ades. This has undoubtedly resulted from the dynamics of civilization pro-
cesses, such as industrialization and urbanization, as well as the aspiration of 
families to function according to the so-called family independence model (cf. 
Harwas-Napierała, 2010), bringing about a transformation of the woman’s role 
in the family environment.

Professionally active women face the difficult task of reconciling family duties 
with responsibilities at work. They are supposed to maintain the reproduction 
process, take care of the children, and do most of the unpaid housework. The 
necessity to choose between one’s family and offspring and one’s work and pro-
fessional development often brings about consequences of an emotional nature.

At present, motherhood is most often understood as a social role played 
by a woman toward a child. The feature distinguishing it from other roles is 
a biological and emotional bond between mother and child (Pankowska, 2005).

The literature of the subject presents a lot of research dedicated to the in-
fluence of women’s professional work on their motherhood quality and the 
related parenting styles. Numerous authors point out a connection between 
parenting styles and children’s behaviours and personality (Coltrane, Collins, 



Katarzyna Walęcka-Matyja and Marta Kucharska

102 Chapter 6

2001; Obuchowska, 2001; Plopa, 2005, Liberska, Matuszewska, & Freudenreich, 
2013; Walęcka-Matyja, 2013).

The fact that mothers perceive professional work as an escape from mo-
notonous chores determines a positive correlation between the satisfaction 
with work and the role of a mother. The mothers who are active on the labour 
market experience a lower level of tension, are less irritated and spend time 
with their children more effectively, stimulating their intellectual development 
(Erwins, Buffardi, Casper, & O’Brien, 2001). According to Fedrick (1993), it is 
a feeling of financial security that is the main factor decreasing the frequency 
of experiencing tension resulting from playing so many roles at the same time.

As it results from the research of some of the authors, women who ideal-
ize motherhood, perceive it as the essence of the traditional role of a woman 
hardly ever achieve satisfaction with their family life. They are characterized 
with low self-esteem and a feeling of insecurity; in contacts with their children 
they are emotionally tense and show a high level of apprehension, ensuring 
them worse conditions for their intellectual and social development (Niemelae, 
1985; Pankowska, 2005).

The results of the studies conducted so far (Bussey & Bandura, 1999; Pasz-
kowska-Rogacz, 2002; Rostowska, 2009) as well as the current understanding of 
the educational interaction between mother and child show that this interaction 
is connected with the level of life satisfaction experienced by the mother and 
her feeling of self-efficacy with regard to the actions she takes. 

As a result of the above considerations, the following research questions 
were formulated:

Are there any socio-demographic determinants of the feeling of satisfac-
tion with life, the feeling of self-efficacy, and preferred parenting styles in the 
studied group of mothers?

Is there any relationship between age, the feeling of satisfaction with life, the 
feeling of self-efficacy, and the parenting style in the surveyed mothers? If so, 
what kind of relationship is it?

Is there any relationship between age, the level of life satisfaction, the feel-
ing of self-efficacy, and the most frequently used parenting styles within the 
compared groups of mothers living in different areas? If so, what is the direction 
of that relationship?

Furthermore, based on the relevant literature, some research hypotheses 
were also put forward and subjected to verification.
H1: One’s place of residence determines the type of educational influence. Moth-

ers living in urban areas show democratic and liberal attitudes toward 
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their children more often than mothers living in rural areas, who prefer 
the authoritarian style. 

H2: In the studied group of mothers, a perceived good economic situation is 
a determinant of the feeling of satisfaction with life and the feeling of 
self-efficacy with regard to one’s actions. 

H3: A perceived good economic and living situation is connected with choos-
ing the democratic style.

H4: With mothers’ age, the tendency to use the democratic and liberal-loving 
styles grows stronger.

H5: A higher level of mothers’ satisfaction with life leads to a more frequent 
use of the democratic style in the upbringing of children. 

H6: The feeling of self-efficacy is connected with mothers choosing those ele-
ments of educational influence which are of a democratic nature. 

H7: The level of satisfaction with life is positively correlated with the feeling of 
general self-efficacy in the surveyed mothers.

H8: In each of the groups of mothers compared with regard to the place of 
residence, the feeling of satisfaction with life positively correlates with 
the democratic style.

Method
Participants and procedure 
The study included 130 women between 20 and 59 years of age. They were resi-
dents of large cities (45.00%), small towns (32.70%), and villages (22.30%). Most 
of the surveyed persons had higher education (64.60%). Secondary education was 
declared by 20.80% of the women, and vocational education by 14.60%. Analysis of 
the marital status of the surveyed mothers showed that the vast majority of them 
were married (82.40%), while 13.00% identified themselves as single mothers, and 
4.60% lived in informal relationships. Most of the surveyed women (44.60%) re-
ported having one child, 40.80% had two children, and 14.60% had three or more 
offspring. The great majority of women were active in the labor market (74.60%). 
The share of non-working mothers was 25.40%. Their economic situation was 
assessed as average by 49.20% of the women good by 46.20%, and poor by 4.60%.

The study was conducted from January to June 2013. It was anonymous and 
voluntary. Each of the surveyed women was given a set of questionnaires with 
instructions and was informed about the purpose of the study. In general, the 
respondents were willing to take part in this research project, but several were 
discouraged by the number of questionnaires to be completed.        



Katarzyna Walęcka-Matyja and Marta Kucharska

104 Chapter 6

Materials

In order to obtain answers to the questions and hypotheses formulated above, 
the following methods were used: 
A Self-designed Interview. The questionnaire survey instrument was used to 
collect information concerning the socio-demographic data of the surveyed 
women: age, place of residence, marital status, number of children, education 
level, professional activity, economic situation.
The Satisfaction with Life Scale (SWLS; Diener, Emmons, Larsen, Griffin, 
1985) (Polish adaptation – Juczyński, 2001) is a tool commonly used for meas-
uring a person’s general satisfaction with life based on the operationalization 
of this notion. Satisfaction with life is understood as a conscious, cognitive 
assessment of life, where an individual compares their own life conditions 
with the accepted standards. This scale has satisfactory psychometric proper-
ties (Juczyński, 2001).
Parenting Style in the Family of Procreation Questionnaire (Ryś, 2004). The 
tool is used for measuring four parenting styles: (1) democratic style – it is 
characterized by emotional warmth shown to children, giving them some 
latitude (appropriate to their age), and making adequate demands; (2) authori-
tarian style – it is basic elements are emotional coldness, excessive demands, 
and excessive control; (3) liberal-loving style – it is characterized by excessive 
latitude and a lack of demands on children and, at the same time, a positive 
and warm attitude to them; (4) liberal-non-loving style – it is used by parents 
who show resentment and emotional coldness toward their children, combined 
with a lack of demands and control. The assessment of one’s parenting style is 
retrospective. The surveyed persons assess to what extent each statement reflects 
their behavior toward their children up to 12 years old (Ryś, 2004)
The General Self-Efficacy Scale (GSES; Schwarzer, Jerusalem, 1993) (Polish 
adaptation, Schwarzer, Jerusalem, Juczyński, 2001) refers to the concept of 
expectations and self-efficacy formulated by Bandura (1977, 2004), related 
to control of one’s own actions. The scale measures the strength of a person’s 
general conviction as to their efficacy in coping with difficult situations. The 
stronger the conviction is, the more challenging the goals that people set for 
themselves and the more they get involved in the intended behavior. This 
scale has a good level of reliability (Cronbach’s alpha of 0.85, reliability 0.78) 
(Juczyński, 2001).
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Results
Selected socio-demographic variables vs. the feeling of satisfaction with life,  
the feeling of self-efficacy, and the preferred parenting styles

The study results, analyzed with the F-Snedecor test, revealed that two socio-
demographic variables, i.e., one’s place of residence and economic situation 
significantly influenced the choice of parenting styles preferred by women. 
The other socio-demographic variables did not have such an influence on the 
preferred parenting styles (number of children) or were not taken into con-
sideration in statistical analysis due to excessive disproportions between group 
sizes (marital status, education level, and professional activity).

The obtained results are consistent with the ones reported by Tarkowska, 
who proposed that the parenting style is determined by both the characteris-
tics of the parents (e.g., personality, education level) and those of the external 
environment in which the family functions. Tarkowska also showed that there 
is a relationship between the parents’ position in the social structure and the 
ways in which they socialize their children (Tarkowska, 2002). It was pointed 
out that parenting styles can shape, to a significant extent, the phenomena of 
social exclusion and domination since they are inherited together with the 
parents’ status.

The place of residence did not differentiate the surveyed groups in terms of 
satisfaction with life or the feeling of self-efficacy (Table 1). This may result from 
the fact that the surveyed women were active in the labor market, experienced 
the feeling of success, and were characterized by the feeling of self-efficacy, which 
might have arisen from the ability of reconciling their family and professional 
roles in a satisfactory manner.

Table 1 
Place of residence and the feeling of satisfaction with life, the feeling of self-efficacy,  
and the preferred parenting styles

Psychological
variables

Place of residence

F pBig city
(   )

Small city
(   )

Village
(   )

Satisfaction with life 24.40 42.00 29.00 1.83 .16

The feeling of self-efficacy 30.53 29.19 29.38 1.24 .29

Democratic style 25.10 25.20 24.80 0.21 .81

x x x
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Psychological
variables

Place of residence

F pBig city
(   )

Small city
(   )

Village
(   )

Authoritarian style 6.60 8.40 9.50 4.56 .01

Liberal-loving style 19.40 20.40 18.90 3.04 .05

Liberal-non-loving style 4.90 6.50 7.20 4.76 .01

However, the place of residence differentiated the surveyed mothers with 
regard to adopting the liberal-non-loving style or the authoritarian style. The 
distribution of differences between the surveyed groups was obtained by using 
the Bonferroni multiple comparison test (Table 2). 

Table 2 
Place of residence and the feeling of satisfaction with life, the feeling of self-efficacy,  
and the preferred parenting styles- differences between pairs of variables measured by  
the Bonferroni test

Dependent 
variable

(A) Place of 
residence

(B) Place of 
residence

Difference 
in mean

Standard 
error p

Satisfaction  
with life

Big city
>100 000

Small city -.08 1.12 1.00

Village 2.20 1.26 .25

Small city
<100 000

Big city .08 1.12 1.00

Village 2.28 1.34 .27

The feeling of  
self-efficacy

Big city Small city 1.33 .92 .45

Village 1.15 1.03 .81

Small city Big city -1.33 .92 .45

Village -.20 .10 1.00

Democratic 
style

Big city Small city -.07 .64 1.00

Village .39 .72 1.00

Small city Big city .07 .64 1.00

Village .47 .76 1.00

x x x
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Dependent 
variable

(A) Place of 
residence

(B) Place of 
residence

Difference 
in mean

Standard 
error p

Authoritarian 
style

Big city Small city -1.80 .92 .15

Village -2.94* 1.03 .01

Small city Big city 1.80 .92 .15

Village -1.14 1.10 .90

Liberal-loving 
style

Big city Small city -1.01 .54 .19

Village .48 .61 1.00

Small city Big city 1.02 .54 .19

Village 1.40 .65 .07

Liberal-non-
loving style

Big city Small city -1.66 .73 .08

Village -2.30* .82 .02

Small city Big city 1.66 .73 .08

Village -.64 .88 1.00

It can be seen that mothers living in rural areas used the authoritarian and 
liberal-non-loving styles more often than those living in large cities, which 
corroborates hypothesis 1 (Table 2).

The obtained results can be compared to the theory of Kohn (1963), who 
proved that parenting styles in the working and middle classes are differentiated 
and related to the parents’ personality traits and social characteristics. Working 
class parents in professions in which orders must be carried out focus on training 
their children for conformity and obedience in performing commands. With 
a view to achieving that, the preferred style is a style referred to as disciplinary 
or authoritarian, as it helps to develop a conformist personality in the child. 

Middle class parents in professions where individual achievements and 
individual initiative are important try to encourage curiosity, responsibility, 
and creativity in their children. Therefore, they prefer a style that is liberal and 
authoritative at the same time, as they often represent an authority for their 
offspring. This forms a self-controlled personality in the child.

The family’s economic status was the second socio-economic variable dif-
ferentiating the surveyed group as regards satisfaction with life, the feeling of 
self-efficacy, and the preferred parenting style. 
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Considering the results given in Table 3, statistically significant differences 
are seen with regard to satisfaction with life, the feeling of self-efficacy, and 
the democratic style in the studied group of mothers. The Bonferroni multiple 
comparison test was used to analyze these differences in greater detail. The 
obtained results are presented in Table 4.

Table 3 
Economic situation and the feeling of satisfaction with life, the feeling of self-efficacy, and the 
preferred parenting styles

Psychological variables
Economic situation F p

Good 
(   )

Average 
(   )

Poor 
(   )

Satisfaction with life 25.50 23.00 19.50 5.56 .005

The feeling of self-efficacy 31.20 28.70 28.20 5.35 .006

Democratic style 25.90 24.50 23.70 3.75 .03

Authoritarian style 7.80 7.70 9.00 .21 .81

Liberal-loving style 20.00 19.30 19.10 .98 .38

Liberal-non-loving style 5.60 5.90 8.40 1.59 .21

Table 4 
Economic situation and the feeling of satisfaction with life, the feeling of self-efficacy, and 
the preferred parenting styles- differences between pairs of variables measured by the 
Bonferroni test

Dependent 
variable

(A) Economic 
situation

(B) Economic 
situation

Difference 
in mean

Standard 
error p

Satisfaction 
with life

Good Average 2.53* .97 .03

Poor 6.00* 2.31 .03

Average Good -2.53* .97 .03

Poor 3.47 2.30 .40

x x x



The Feeling of Satisfaction and Self-Efficacy…

 109

Dependent 
variable

(A) Economic 
situation

(B) Economic 
situation

Difference 
in mean

Standard 
error p

The feeling of 
self-efficacy

Good Average 2.49* .79 .01

Poor 3.03 1.89 .34

Average Good -2.48* .79 .01

Poor    .55 1.89 1.00

Democratic 
style

Good Average 1.37* .55 .04

Poor 2.20 1.32 .29

Average Good -1.37* .55 .04

Poor .83 1.32 1.00

Authoritarian 
style

Good Average .11 .84 1.00

Poor -1.18 2.01 1.00

Average Good -.11 .84 1.00

Poor -1.30 2.00 1.00

Liberal-loving 
style

Good Average .64 .49 .58

Poor .88 1.16 1.00

Average Good -.64 .49 .58

Poor .24 1.16 1.00

Liberal-non-
loving style

Good Average -.37 .67 1.00

Poor -2.82 1.59 .24

Average Good .37 .67 1.00

Poor -2.46 1.59 .37

The data from Table 4 show that mothers who assess their economic situa-
tion as good achieve significantly higher levels of satisfaction with life and are 
characterized by a much higher level of self-efficacy than mothers declaring 
an average economic situation.

The obtained results are consistent with the empirical findings reported so 
far in this area. In the study conducted by Paszkowska-Rogacz (2002), it was 
proven that persons active in the labor market and satisfied with their economic 
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situation had a better opinion of the quality of their lives than unemployed 
persons having a low economic status.

Moreover, mothers declaring a high level of economic security used the 
democratic parenting style more often than mothers in a worse economic situ-
ation. Thus, the obtained study results confirm hypotheses 2 and 3. The results 
of the presented study are also in agreement with the majority of research 
findings in this area (cf. Pietrzyk, 2001). They clearly show that the parenting 
styles preferred by poorer parents tend to be closer to authoritarianism and 
a “strong-arm approach” than the ones adopted by more affluent parents.

Parents in a good economic situation often take their children to the thea-
tre, cinema, and concerts, read books to them, and provide them with sports 
and recreation opportunities. They try to stimulate all aspects of the children’s 
development, and, interestingly, they perceive this as something obvious rather 
than imposed or exceptional (Szlendak, 2003). 

The study of Palska (2002) shows that persons who are wealthy, well-educated, 
and in professions characteristic of the middle class most often perceive their 
childhood as a very good period in their life. H. Palska emphasizes that the 
parenting style preferred by the parents who are able to provide a warm family 
atmosphere, stability, and security leads to a high social position of the children, 
who achieve higher education, a well-paid job, and a good economic status.        

Correlations between age, the feeling of satisfaction with life, the feeling 
of self-efficacy and parenting styles
The next stage of statistical analysis involved determining the existence and direc-
tion of relationships between age, the feeling of satisfaction with life, the feeling 
of self-efficacy, and parenting styles. The obtained results are presented in Table 5.

Table 5 
Correlations between age, the feeling of satisfaction with life, the feeling of self-efficacy  
and parenting styles

Variables Age Satisfaction 
with life

The feeling of 
self-efficacy

Satisfaction with 
life

r-Pearson -.13 1 .99**

Significance .14 - .000

The feeling of self-
efficacy

r-Pearson -.09 .99** 1

Significance .32 .000 -
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Variables Age Satisfaction 
with life

The feeling of 
self-efficacy

Democratic style r-Pearson -.17 .37** .28**

Significance .05 .000 .001

Authoritarian style r-Pearson .26** -.37** -.03

Significance .03 .000 .73

Liberal-loving style r-Pearson -.03 .21* .26**

Significance .70 .014 .003

Liberal-non-loving 
style

r-Pearson .28** -.27** -.17

Significance .001 .001 .05

* p < .05; ** p < .01.

Analyzing the data presented in Table 5, it can be seen that with age the 
surveyed mothers more often tended to show authoritarian and liberal-non-
loving parenting styles. Thereby, the present study did not confirm hypothesis 4. 
In turn, there is a positive correlation between the level of satisfaction with life 
and the democratic and liberal-loving parenting styles in the surveyed mothers, 
which proves hypothesis 5 to be correct. At the same time, women satisfied with 
their lives less frequently chose the authoritarian and liberal-non-loving styles. 
The obtained results support hypothesis 6. In the surveyed group of mothers, 
satisfaction with life coexisted with the feeling of general self-efficacy (positive 
correlation), which confirms hypothesis 7. Higher scores on the General Self-
Efficacy Scale are connected with a more frequent use of educational actions 
of a democratic and liberal-loving nature (Table 5).      

Correlations between age, the feeling of satisfaction with life, the feeling of 
self-efficacy, and parenting styles in groups of mothers living in different areas
As the literature on the subject suggests, the rural environment is characterized 
by different conditions, needs, and standards of living from the environment 
of urban agglomerations. The differences concern practically all spheres of life, 
i.e., the system of values, work, education, and parenting (Lachowski, 2004).

According to the results given in Table 6, in all the compared groups of 
mothers, the democratic style was used more often and the authoritarian one 
less frequently with increasing levels of satisfaction with life, which supports 
hypothesis 8. 
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Table 6 
Correlations between age, the feeling of satisfaction with life, the feeling of self-efficacy,  
and parenting styles in groups of mothers living in different areas

Place of residence Age Satisfaction 
with life

The feeling of 
self-efficacy

BIG CITY

Age r-Pearson 1 -.05 .14

Significance .727 .27

N 59 59 59

Democratic style r-Pearson -.10 .27* .17

Significance .47 .04 .20

N 59 59 59

Authoritarian style r-Pearson .19 -.33* .11

Significance .15 .01 .43

N 59 59 59

Liberal-loving style r-Pearson -.11 .25 .10

Significance .39 .06 .43

N 59 59 59

Liberal-non-loving 
style

r-Pearson .30* -.24 -.004

Significance .02 .07 .97

N 59 59 59

SMALL CITY

Age r-Pearsona 1 .03 -.02

Significance .86 .88

N 42 42 42

Democratic style r-Pearson -.27 .40** .47**

Significance .08 .01 .002

N 42 42 42

Authoritarian style r-Pearson .16 -.31* -.08

Significance .30 .05 .59

N 42 42 42
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Place of residence Age Satisfaction 
with life

The feeling of 
self-efficacy

Liberal-loving style r-Pearson -.007 .05 .15

Significance .97 .75 .33

N 42 42 42

Liberal-non-loving 
style

r-Pearson -.02 -.24 -.46**

Significance .88 .12 .002

N 42 42 42

VILLAGE

Age r-Pearson 1 -.28 -.24

Significance .14 .21

N 29 29 29

Democratic style r- Pearsona -.09 .52** .19

Significance .64 .004 .31

N 29 29 29

Authoritarian style r-Pearson .18 -.44* -.02

Significance .34 .02 .90

N 29 29 29

Liberal-loving style r-Pearson .08 .28 .55**

Significance .68 .14 .002

N 29 29 29

Liberal-non-loving 
style

r-Pearson .42* -.36 .08

Significance .02 .06 .68

N 29 29 29

* p < .05; ** p < .01. 

Both women coming from large cities and from the country show a tendency 
to use the liberal-non-loving style with age, which means a lack of interest in 
children and their affairs, giving them excessive latitude, and having a negative 
attitude to them. In the group of mothers from rural areas, a positive correlation 
was observed between the use of the liberal-loving style and the level of self-
efficacy, whereas in the group of women from small towns, there was a negative 
correlation between the liberal-non-loving style and the feeling of self-efficacy.          
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Discussion

Today motherhood is one of the roles a woman can choose. Modern society 
accepts different forms of motherhood, which gives mothers an opportunity 
to raise children and look after the home, trying to reconcile childcare with 
pursuing their interests, as well as balancing a professional career and mother-
hood. The mother’s choice of a lifestyle is most frequently determined by the 
economic situation of the family.

For women following the dual-role pattern, one of the basic challenges is to 
reconcile the responsibilities of professional work and those of motherhood. In 
the face of the necessity to continuously develop one’s qualifications, be more 
flexible due to longer working hours, and reduce the time dedicated to family 
life and recreation, such a situation may cause numerous conflicts both of an 
intrapsychic and interpersonal nature. On the other hand, professional activity 
may become a source of social support and satisfaction with life not only in 
terms of one’s economic status, but also motivation. What is interesting, in the 
21st century, the model of a woman able to perfectly reconcile housework with 
professional work is becoming a thing of the past. The feminist author Rich 
wrote that the faces of motherhood has started to change, describing the situa-
tion at the beginning of the 1970s (Rich, 2000). It is increasingly apparent that 
contemporary mothers are starting to express openly their strong, sometimes 
negative, emotions resulting from the fact that it is impossible to reconcile 
everything. What is more, there is public tolerance for this kind of behavior. 
It is assumed that a moderate level of involvement in both roles, i.e., those of 
a mother and an employee, is advantageous for both the woman’s relationship 
with the child and the family and performance at work. It is worth mentioning 
that at present more children are born in those countries where more women 
are active in the labor market (e.g., France). It is assumed that women would 
like to reconcile motherhood with professional activity if they were provided 
with appropriate conditions guaranteed by legal regulations supporting pro-
family policy and equal parental rights and responsibilities.

The results presented in this work confirm that some socio-demographic 
factors (place of residence, economic situation of the family) and psychological 
factors (the feeling of satisfaction with life, the feeling of self-efficacy) influence 
the preferred parenting style in the group of professionally active mothers. These 
results can be summarized as follows: a happy mother means a happy child in 
the long term. Mothers satisfied with their life, aware of the effectiveness of their 
actions, enjoying good economic conditions, active in the labor market, and 
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living in cities preferred the parenting styles advantageous for child develop-
ment, such as the democratic and liberal-loving styles. It can be predicted that 
children of well-educated and wealthy mothers will cope better with literacy 
skills and that their development will be stimulated in many ways, for example, 
in terms of artistic skills, learning foreign languages, and promoting desirable 
character traits, which will undoubtedly become valuable resources for them 
in obtaining a good professional position in the future. 
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Chapter 7 

The Future Time Perspective in Parenthood 
of Young Adults with Intellectual Disability
Celina Timoszyk-Tomczak and Elżbieta Pieńkowska

Introduction

The upbringing and caring of a child with intellectual disability is exceptional 
in a few aspects. Parental help, supervision and support do not terminate 
along with the emerging of adulthood. The need of controlling and supervising 
a disabled adult offspring is often present and intense. The future perspective of 
a child becomes for a parent the emotional burden, especially when  cognitive, 
emotional and social deficits cannot be denied and society do not make any 
reasonable offers for adults with intellectual impairments. It is evident that the 
true acceptance of a child, the factual recognition of dynamics of all ongoing 
intra- and interpersonal processes is required. 

Intellectual disability of a child constitutes a factor that modifies intrafamil-
ial relations as well as family functioning in a society. The information about 
child’s disability is experienced by parents as a stressor that can activate many 
others (Donovan, 1988; Flynt & Wood, 1989; Minnes, 1997; Orr, Cameron, & 
Day, 1991). Firstly, it is a stressful event attached to emotional dimension of 
parenthood that strongly influences a relation between a parent and a child. 
Secondly, intellectual disability is described as a chronic stressor that a gives 
temporal perspective to the coping strategies launched by parents and the whole 
family system. It generates many difficult situations in a family life cycle and, 
co-exists with other stressors and includes significant indicator of unpredict-
ability and ambiguity. 
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Being a parent of a disabled child is treated by a family system as a specific 
demand or challenge that is subjectively assessed and defines the intensity of 
psychological stress experienced by parents. 

The well-balanced time perspective is described as a mental capacity of 
easily swinging between time perspectives according to assigned social roles, 
performed tasks, situations and personal resources (Boyd & Zimbardo, 1999). 
The stable time perspective facilitates taking advantage of knowledge, energy 
and emotions that stem from one’s past in present activity and in constructing  
the individual future (Boniwell & Zimbardo, 2004). 

Taking into account parental adjustment and particular context of a child 
development, it is essential to focus a time perspective – especially on its fu-
ture aspect. What is typical of development in adulthood – e.g. independence, 
leaving home, the “empty–nest syndrome” – may differ according to parents 
of a intellectually disabled young person. 

Psychological conceptualization of time perspectives
Taking into consideration the exceptionality of a process of upbringing and 
assistance of intellectually disabled offspring, it can be assumed that the future 
time perspective acquires a remarkable value. The analyses of strategies of 
constructing one’s own future and aims for future during adulthood point to 
the biological, psychological and social dimensions of developmental context. 
A temporal perspective  is not a static phenomenon, but it alters with age (Fin-
german & Perlmutter, 1995).

The terms of temporal perspective and temporal orientation are closely linked 
to each other and are hard to differentiate (Timoszyk-Tomczak & Bugajska,, 
2012). Some authors view a temporal perspective very broadly (e.g., Lens & 
Moreas, 1994; Nuttin, 1985; Zaleski, 1989, 1988; Zimbardo & Boyd, 2009), 
whereas others define a temporal orientation as such (e.g., Łukaszewski, 1983; 
Nosal & Bajcar, 2004; Nurmi, 1994; Trempała & Malmberg, 1998). Some put 
in the centre of attention temporal competences (Uchnast, 2006) and attitude 
towards time (Nuttin, 1985; Zaleski, 1989).

Nowadays the Zimbardo and Boyd’s (2009) conception of temporal perspec-
tives is very popular since it is clearly operationalised  in the interesting meas-
ure that is being verified in many research (e.g., Sircova et al., 2007). Zimardo 
and Boyd (2009) state that the perception of time is comprised of emotional 
functioning, a personal time perspective and the pace of actual societal life. In 
the past, Zimbardo (1990) focused his attention on such aspects of a temporal 
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perspective as commitment and perseverance in carrying out distant aims, 
planning and foreseeing future, hedonistic concentration on present- time, 
fatalistic concept of present – time and time pressure. As the research in this 
domain expanded, the conceptualisation of this topic evolved. The Zimbardo 
and Boyd’s temporal perspective is mostly subjective and subconscious – but 
the degree of consciousness may vary. An individual uses his temporal perspec-
tives for coding, storing and evoking personal experiences what serves to shape 
expectations and goals, to set out with trials of foreseeing unpredictable events 
and to create imaginary scenarios.

A temporal perspective varies in every human being and its form and content 
may be connected with a mode of healthy habits (Boyd, Keough, & Zimbardo, 
1999) or tendency to risky behaviour (Boyd, Keough, & Zimbardo, 1997). The 
temporal dimension of human existence is grounded in every human lifestyle 
(Boyd & Zimbardo, 2009) and reflects personal attitudes and values associated 
with time. 

Zimbardo and Boyd (2009) enumerate six time perspectives that indicates 
permanent models of individual profiles of  perceiving time:
a)  two past perspectives: negative and positive
b) two present perspectives: hedonistic and fatalistic
c) and finally two perspectives linked to future time: future and transcendental.

The positive or negative past perspectives encompass attitudes towards past 
though these are not simple objective registration of good or bad experiences. 
Both present perspectives relate to actual reality.  The hedonistic one bases in the 
need of pleasure and taking advantage of life and venting life energy, whereas 
the fatalistic option includes lack of self – efficacy. The future and transcen-
dental perspectives focus on ability of setting goals and plans for an individual 
personal future. These goals may reach far beyond one’s own physical death.

The research that used Zimbardo and Boyd’s questionnaire (1999) show that 
people that possess the balanced time perspective may easily move from one 
temporal domain to another depending on a situation and personal tasks. Such 
individuals report to be happier (Boniwell & Zimbardo, 2004), socially and 
professionally fulfilled (Boniwell et al., 2010) and emotionally and physically 
healthier (Oyanadel & Buela-Casal, 2010) . 

There are a lot of theoretical and empirical interpretation of temporal orienta-
tion in polish psychological literature (e.g., Liberska 2004; Łukaszewski, 1983; 
Nosal & Balcar, 2004; Zaleski, 1994; Trempała, 2000;).

The multidimensional analysis has been conducted by Nosal and Bajcar 
(2004) and effects in depiction of mental time models and temporal profiles. 
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Generally, people differ from each other in perception of space extension and 
in positioning oneself on the subjective time continuum. And this fact results 
in individual activity. The authors suggest that both terms: a time perspec-
tive and a temporal  orientation should not be used interchangeably. A time 
perspective describes the mental time – space that represents psychological 
time (Nosal & Bajcar, 2004) and refers to the consciousness of locating one’s 
individual existence on time continuum – therefore determines an individual 
temporal organization (Nosal & Bajcar, 2004). A temporal orientation en-
compasses a temporal perspective and the activity organization in time as 
well. “A temporal orientation includes the global time representation in mind 
(past, present and future) and the structure of subjective aimed behaviour. 
The connection of time and activity is a hallmark of a temporal orientation” 
(Nosal & Bajcar, 2004, p. 50). Consequently, a temporal orientation is broader 
than a time perspective. A temporal orientation consists of structural and 
functional aspects. The latter refers to time, the former includes the integrity 
of functioning. 

The process of shaping a time perspective as well as a temporal orientation 
is influenced by internal and external context (Timoszyk-Tomczak & Bugajska, 
2012). A future time perspective may be restrained by unfavourable socio-
cultural or cultural factors (Nuttin, 1984).  

The instable life situation, unpredictability and uncertainty or psychological 
stress may form a reason of resigning from future planning. Such a decision 
might turn out to be adjusting. When people perceive their future as a field 
of uncertainty, it will lead to passive awaiting rather than active forming own 
future. The awaiting attitude decreases disappointment of failure in reaching 
goals and facilitates habituation to external reality. 

Lack of a time perspective, especially its future aspect, characterizes individu-
als interested in immediate satiating psychological needs and as such is easily 
seen among children and primitive cultures. 

Although such a tendency seems to be natural for very young people, for 
most adults such a conduct is a sign of maladjustment and might have harm-
ful consequences. For the self-reliant active people future cannot be an escape 
from reality, but should be the realm of inspiring objects that manages and 
integrates their activity. 
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Temporal dimension in parenthood of young adults  
with intellectual disability

From sociological point of view parenthood is described as individual expec-
tations concerning maternity and fatherhood which includes socially shaped 
values, attitudes and anticipations towards women and men in their parental 
roles (Cusinato, 1994). It may be analyzed from two perspectives: subjective 
and culture-rooted. The subjective perspective underlines that a parental role is 
gradually formed during individual development and experience in a lifespan. 
The culture-rooted perspective is an effect of cultural transmission of social 
standards of performing parental roles. It enables the dialectical conceptual-
ization of relation between parenthood and being a parent. The meaning of 
parenthood precedes, co-exists and is located in one’s personal interpreting of 
a parental role (Cusinato, 1994, p. 84). 

Intellectual disability notably modifies performing parental role during fa-
milial life cycle and exhorts and strengthens vulnerability in transition periods 
in offspring’s development. Transition periods are mainly defined by cultural 
dimension of parental tasks and challenges which require from a parent the 
necessity of adjusting to those social demands. These demands are characteristic 
turning points for parents to adequately decode child’s developmental needs 
and ongoing changes and to reform their models of rearing. 

Young adulthood (and earlier often adolescence) is a stage when parents of 
a disabled offspring are frequently culturally abandoned. It is due to the fact 
that a society works out the clear scenarios for parental activity stimulating 
self-sufficiency, independence and leaving home by a young adult without 
disability. The parents of young people with intellectual impairments are left 
alone and have to seek individually for optimal solutions. Undoubtedly, it ap-
pears to be an overwhelming task in view of earlier stresses stemming from 
the first diagnosis and ambiguous attitude of society towards functioning of 
disabled young adults.

Young adulthood is the phase in a development of an intellectual disabled 
individual that strengthens parental awareness of the unaccomplished and con-
tinued stage of dependence in parent – child relations. That is why it is averse 
to the natural process awaited in a family functioning. The parents become 
aware that they are challenged to create a joint future for them and their adult 
offspring inseparably.  It leads to the period in a family lifespan that enhances 
the necessity of constructing future time perspectives for parental duties and 
the reality of future social existence of an adult with intellectual impairments. 
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Adolescence and early adulthood  are stages that activate temporal dimen-
sion in care - giver activities and in his relations with adolescent or adult child 
due to the developmental challenges:
a) adjusting to the adult implications of disability; 
b) deciding on an appropriate residence
c) recognizing the need for continuing family and parental responsibility
d) dealing with special issues of sexuality (Selingman & Darling, 2006, p. 154).

Parents of a developmentally disabled child frequently have no occasions to 
encounter the dynamics of relations in parenthood that stimulate independence 
and self-sufficiency what can eventually lead to the “empty – nest syndrome”. 
The parent carers acknowledges the certain social demands directed towards 
them which require assigning a brand new dimension of future perspective of 
a young person and parental participation in that process. Darling (Selingman 
& Darling, 2006) points that the stage of middle adolescence marks the mo-
ment in child development  when parents come to terms with the fact that their 
offspring is unable to achieve true independence. That is why it is necessary 
to launch the process of reformulating the principles of individual performing 
one’s parental role. 

Being a parent of an intellectually disabled child (regardless the degree of 
disability) is inevitably connected with consenting to a greater amount of  child’s 
dependence on parents in its lifespan. 

Future time perspective is clearly activated in the stage of young adulthood 
because it is a time when past developmental achievements and actual tasks 
prepare an individual to effective, self-sufficient and independent functioning 
in the longest period in a human life. Being aware of a child’s overall deficits 
and experiencing uncertainty and lack of trust towards extra-familial forms 
of accommodation and support for intellectually disabled, a parent builds the 
specific future time perspective for himself as a caregiver and for a child as 
a care recipient. 

Eventually, it may lead to emerging of the negative–emotion based dimen-
sion of perceiving offspring’s future focused on foreseeing and predicting vari-
ous risk factors. It is comprised of continuing child’s dependence on a parent 
in a lifespan and the conviction about the lack of the unambiguous view of 
functioning of a young adult with intellectual disability in society. McConkey 
and Smyth (2003) conclude that the group of parents of a child with intellec-
tual impairments expresses more and stronger fears and their perceptions of 
risk were different from, and greater than, those of their children. The parents 
were especially concerned about hazards such as getting hurt crossing the 
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street, sexual predation or unexpected pregnancy. The parents are emotion-
ally overwhelmed while thinking of their offspring’s future, because they are 
afraid of the consequences of failures he or she may experience. Consequently, 
they try to protect their adult child from situations they believe to pose risks 
to individuals with impaired judgment and reasoning ability (Selingman & 
Darling, 2006). Perske (1972) argued that failure, however, is a normal part of 
adult life and individuals with disabilities should have the right to experience 
failure along with success. 

Timoszyk-Tomczak and Bugajska (2012) clearly points to the fact that a man 
in the face of strong equivocation, unpredictability and stress may refrain from 
constructing own future and take passive expectancy on instead. If society 
forms no obvious offers for adult population with intellectual impairments and 
the parents, building the temporal perspective may be the effect and cause of 
plausible fears of child’s well - being outside a family. It brings about such a pa-
rental situation, where the relations with a disabled child become inadequately 
controlling, overprotective and, consequently, leads to avoiding thinking about 
the future. The latter may only be a short-term coping strategy in view of the 
parental gradual decrease in physical strength and health. Then,  the parents 
start to reconsider their former decisions and incorporate temporal future 
dimension into their activity in relation with own disabled child in adulthood. 

Cairns and colleagues (2012) conducted the research on a sample of older1 
parents caring for offspring with learning disabilities over a prolonged period 
of time in order to describe formative factors that shape parental activity in 
a family life cycle. A detailed analysis of retrospective recognition of parental 
needs and perception of their disabled child’s future served as a background to 
emerge following subsequent aspects of parental experiences:    
1. becoming familiar with the fact that their child had a learning disability in 

the early years to the present day;
2. the many obstacles parent carers have faced and continue to face trying to 

ensure the best for their offspring and themselves;
3. the current situation of parents that evokes ever present awareness of their 

health, ageing and making decision to continue in their role as a carer;
4. perceptions of parents’ own future and the future of their dependent offspring 

(Carins, Brown, Darbyshire, & Tolson, 2012, p. 76–77).
The results of this qualitative study revealed a number of themes that were 

a feature of the complex and challenging experience of caring for an offspring 

1  The parents were aged between 65 and 89 years.
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with intellectual disability. The elaborated categories consolidated the fact that 
parent carers’  primary concern was well-being of their dependent offspring 
and ensuring that they gave them the best chance in life. The four main themes 
were described as: “A life not foreseen”, “Going it alone”, “Reaching a decision” 
and “Nearing the end”. 

Cairns (2012) evidently indicates that the parental temporal model is strongly 
influenced by the parent carer role and it activates a wide spectrum of activities 
aimed at providing an intellectually disabled adult with safe and secure existence. 

Additionally, the author emphasizes that quantity and quality of social sup-
port the parents are capable to find and get, are the significant factors that may 
influence the parental mode of constructing future perspective. The parents 
focus their attention on the necessity of continuing their role as a carer and 
supervisor during the whole life cycle and of making it centre of attention in 
their individual and family functioning (“A life not foreseen”). It is grounded in 
the past when professional counseling about a disabled child’s condition con-
centrated mainly on the defective model of intellectual disability and left parents 
with no room for their voicing individual needs and expressing intense feelings. 

The mentioned above research revealed that equivocation and unpredict-
ability of one’s own future and his disabled offspring were the effects of lack of 
adequate emotional and informative support on distinctive features of intellec-
tual impairment and competent parental functioning (“Going it alone”). Even 
if a parent works out a sense of personal fulfilment that describes his inter- and 
interpersonal dimensions and views the caring relationship as mutually ben-
eficial (not emotionally overwhelming), he still builds his future perspective  
inseparably on his role as a care giver.  

Summary
The future time perspective is an immanent part of every human functioning 
(Boyd & Zimbardo, 2009). Young adulthood is a stage which itself includes 
a temporal dimension, because it actives various and autonomous strategies 
of constructing one’s own future. Intellectual disability is a specific factor that 
modifies parental activity in many aspects, especially those naturally aimed 
on stimulating offspring’s self-sufficient, independent and responsible making 
choices in personal life. In such a case a parent takes a responsibility for his 
child’s future and its quality. At the expense of the parents’ multidimensional 
time perspective, emerges the future that is focused indivisible on performing 
a social role as a parent carer (Cairns et al., 2012). 
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The temporal depletion or refraining from planning own future may by 
adjusting (Timoszyk –Tomczak & Bugajska, 2012). However, it cannot be 
grounded as an enduring aspect of personality and mechanism regulating 
individual activity, because as such may pose  danger to development or sense 
of happiness of subsequent stages in life. 

Once intellectual impairment is viewed as an unpredictable chronic stressor 
in a cycle of family life, it will be necessary to consider constructing a balanced 
time perspective as an effective coping strategy to optimise parental activity 
towards a disabled young adult. 
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Chapter 8 

Mid-Life Transition in Men and Women – 
Different Ways of Psychological Functioning 
in Middle Age
Elżbieta Kluska and Piotr Łabuz

Numerous research into mid-life transition show that there are different ways 
of going through this transition period in life and that it affects both men and 
women (Fiske & Chiriboga, 1990; Livson, 1981; O’Connor & Wolfe, 1991; Oleś, 
1995; Tamir, 1989). It is interesting though whether there exists universal ways 
of experiencing mid-life transition same for men and women or whether there 
are specific aspects differentiating male and female mid-life experiences. The 
purpose of the article is to show differences between male and female psycho-
logical functioning in midlife and to attempt to answer the question how sex 
impacts going through mid-life transition.

Characteristics of mid-life transition  
in men and women
Idiographic research show that the way people experience mid-life changes 
is to the great extent individualized however it has certain universal aspects 
(O’Connor & Wolfe, 1991). According to some researchers these aspects are 
similar for both men and women (Levinson, 1986; Levinson & Gooden, 1985), 
for others mid-life transition is sex specific (Gutmann, 1976; Tamir, 1982, 1989) 
and the rest points out similarities and differences (Hunter & Sundel, 1989; 
O’Connor & Wolfe, 1991). Therefore one may observe that in mid-life research 
there are some controversies regarding sex.
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Mid-life transition is categorized as developmental crisis and happens usu-
ally at age 35 to 45 (Kroger & Haslett, 1991; Levinson, Darrow, Klein, Levinson, 
& McKee, 1978; Sherman, 1987; Tamir, 1982). The impact of mid-life change 
touches every area of a person’s life – family, professional, personal, physical, 
emotional and spiritual – and affects person’s perception and interpretation of 
the world, goals, tasks, roles and search for the meaning in life. Therefore, the 
mid-life transition may lead to changes in lifestyle, taking care of theretofore 
neglected needs and relationships and making choices that redirect career paths 
or personal life (Oleś, 2000, 2011).

The literature of the subject features certain sex specific aspects. The first is 
related to emotional changes that in case of men and women have opposing direc-
tions. Female emotionality usually moves toward features recognized as typically 

“male”, i.e. firmness, self-confidence, autonomy. On the other hand, male emotion-
ality more often veers toward typically “female” features, such as care, tenderness, 
emotional closeness or empathy (Miluska, 1996; Oleś & Baranowska, 2003). The 
second involves doing mid-life inventory, assessing wins and losses, looking back 
at seized and missed opportunities and asking oneself whether the “life’s dream” 
(a representation about one’s life shaped in early adulthood) has been fulfilled. 
Life’s dream, a reference point for life inventory, has a different character in men 
and women. For women, important aspects are personal and family happiness and 
professional achievements (Levinson, 1996). Men’s life’s dream is mostly related 
to personal achievements and self-actualization. Hence, in taking the inventory 
men are more focused on professional successes and failures than on emotional 
bonds or relationships (Oleś & Kowalczyk, 2004). Another sex specific aspect is 
the approach to first signs of old age at the onset of midlife (gray hair, wrinkles, 
fading beauty, less energy). Usually, women get more anxious than men for whom 
mature age may be to their advantage (Banister, 1999; Roberts & Newton, 1987). 
Yet another aspect deserves attention: biological and emotional. Having reached 
forty years of age women start perceiving early menopausal symptoms. It causes 
both somatic and emotional changes. Therefore women tend to experience higher 
levels of anxiety, emotional tension, fear, fatigue, mood swings and lowered self-
esteem that may affect their day-to-day functioning and interpersonal relations 
(Banister, 1999; Borowska-Tokarska, 1998).

A key issue researched recently is the sex difference in the structure of mid-
life transition. Farrell and Rosenberg (1981) were among the first ones to pre-
sent the structure of the male mid-life transition as a two dimensional model: 
Satisfaction versus Dissatisfaction and Open Confrontation versus Denial. 
On the basis of the abovementioned dimensions they arrived at four paths of 
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development: Transcendent-Generative, Anti-Hero, Pseudo-Development and 
Punitive-Disenchanted. The results of the research conducted by Oleś (1995, 
2003) on a group of both men and women allowed for a comparison between 
sexes and showed significant differences. Three dimensions of mid-life transi-
tion were established for men: Aggravation of Crisis, Psychological Maturity, 
Acceptance of Fate And Death (Oleś, 1995) and five for women: Life Inventory, 
Maturity, Awareness of Negative Changes, Depression and a Feeling of Self-
actualization (Oleś & Baranowska, 2003). Dimensions led to profiles describing 
different approaches to mid-life transition. Using his three factor structure Oleś 
(1995) defined five types of experiencing mid-life transition: Adapted, Crisis 
Prone, Eternal Boy, Wise Man, Mature. The five factor structure for women was 
used by Żołnierkiewicz (2006) to define four types of experiencing mid-life tran-
sition by women: Adapted, Effective, Crisis prone A, Crisis prone B. However the 
research on male and female group was done using two separate methods with 
different amounts of statements differing in content. The male group answered 
Mid-life Crisis Questionnaire; version for men that has 76 statements including 
19 male specific. The female group took Mid-life Crisis Questionnaire; version 
for women that has 68 statements including 11 female specific. Additionally, 
research on men preceded the one on women by 10 years, so it targeted a dif-
ferent cohort. These factors might have caused the revealed differences both in 
the structure and type of transition between men and women.

Having in mind the abovementioned drawbacks a new method unified for 
both sexes was created to once again test the structure of mid-life transition in 
men and women. It is called Mid-Life Transition Questionnaire (Kluska, Łabuz, 
Mrugalska, & Oleś, 2013). The research produced a four factor structure uni-
versal for men and women consisting of the following dimensions: Feeling of 
Self-actualization, Aggravation of Crisis, Need for Change and Life Inventory. 
The results in every dimension allow to create profiles that describe ways of psy-
chological functioning of middle aged people. Achieving a high score in different 
dimensions indicates high concentration of a given mid-life transition aspect.

It is interesting therefore whether profiles obtained by men and women are 
different and whether they reveal different types of sex specific ways of expe-
riencing mid-life transition. The following research question was posed: What 
are the ways of experiencing mid-life transition by men and women? It is an 
explorative question because its purpose is to group people with similar results 
in particular dimensions (similar profile) and differentiating them from other 
groups, whose profiles are significantly distinct. It was explored what profiles 
show up and whether differences between groups are sex related. 
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Method 
Participants 

The research involved 335 people, 163 women (48.7%) and 172 men (51.3%) 
aged 30 to 50 years with secondary and university education. The subjects were 
chosen by quota sampling (network design) in two organisations (Dojrzewalnia 
Róż and Facet po 40) whose members are middle aged people. Participation in 
the research was voluntary and did not involve any kind of monetary or other 
type of gratification. 

Materials 
The research was conducted using an original tool titled Mid-Life Transition 
Questionnaire - MLTQ (Kluska et al., 2013) one version for men and women, 
which was administered in an electronic format. The MLTQ is designed to 
measure intensification of essential factors related to going through mid-life 
transition. It is demonstrates satisfactory reliability (Cronbach’s α from .76 to 
.94) and stability (test-retest from .77 to .84). It consists of personal data section 
(pseudonym, age, marital status, education, age), set of instructions about the 
questionnaire together with a rating scale (5 – definitely true, 4 – true, 3 – difficult 
to rate, 2 – not true, 1 – definitely not true) and 60 statements about changes 
related to midlife. The respondents were asked to rate statements using the 
rating scale. The questionnaire was administered individually and on average 
took from 10 to 15 minutes to complete.

Results
In order to discover different forms of psychological functioning of men and 
women in mid-life transition we used non-hierarchical cluster analysis, k-means. 
The purpose of the analysis was to find subgroups with similar results in four 
dimensions of the mid-life turn: Feeling of Self-actualization, Aggravation 
of Crisis, Need for Change and Life Inventory. It was done separately for the 
male and female group to be compared. A solution with three large clusters for 
women and four clusters for men was chosen (Drawing 1). The following are 
the three clusters in the female group:

Cluster I. The largest group, including 43.80% of the subjects (71 people), 
characterized by average scores on three scales: Feeling of Self-actualization, 
Aggravation of Crisis, Life Inventory and a heightened score on the scale Need 
for Change. This cluster was named Balanced  Developmental (BD).
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Cluster II. Including 40.70% of female respondents (66 people). It has a vis-
ible heightened score on the scale Feeling of Self-actualization, an average score 
on Need for Change and visibly lowered scores on Aggravation of Crisis and 
Life Inventory. Named Mature Developmental (MD).

Cluster III. The smallest group, including 15.50% of the research sample (25 
people). Visibly lowered score on the scale Feeling of Self-actualization and 
visibly heightened scores on the remaining three scales: Aggravation of Crisis, 
Life Inventory, Need for Change. The cluster was named Crisis (C).

In order to check the statistical significance of differences between identi-
fied clusters with respect to four MLTQ factor variables a MANOVA variance 
analysis was carried out. The result was statistically significant differences 
between all groups with respect to intensification of individual dimensions of 
mid-life turn (p < .001). Post hoc comparisons using the Hochberg test revealed 
statistically significant differences between individual groups (p < .05). The 
results are shown in Table 1.

Table 1 
Comparison of three female clusters with respect to scores on four MLTQ subscales: Feeling 
of Self-actualization (SA), Aggravation of Crisis (AC), Need for Change (NC) and Life 
Inventory (LI): MANOVA variance analysis and post hoc Hochberg’s test

MLTQ 
scales

Mean and standard deviation for female 
types

Difference
significance

Cluster I
(BD)
(N = 71)

Cluster II
(MD)
(N = 66)

Cluster III
(C)
(N = 25)

F Groups

SA M
SD

3.17  
0.48

4.04  
0.39

2.41 
0.43 138.89**

BD – C*
BD – MD* 
C – MD* 

AC M
SD

2.79
0.43

2.11
0.44

3.64
0.47 113.82**

BD – C*
BD – MD* 
C – MD*

NC M
SD

3.79
0.47

3.42
0.55

3.72
0.56 8.8**

BD – C
BD – MD*
C – MD

LI M
SD

3.03
0.37

2.27
0.40

3.49
0.48 104.59**

BD – C*
BD – MD* 
C – MD*

** F significant at **p < .001 (df = 2, 161)
* Significance at * p < .05 in reference to differences between groups labeled BD, C, MD
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And here are four clusters for the male group: 
Cluster I. Group including 29.60% of subjects (51 people) with average 

scores on all four scales: Feeling of Self-actualization, Aggravation of Crisis, 
Life Inventory and Need for Change. Named Balanced (B).

Cluster II. Group including 26.20% of subjects (45 people). It is character-
ized by visibly heightened scores on the scales: Feeling of Self-actualization and 
Need for Change, visibly lowered score on the Aggravation of Crisis and an 
average score on Life Inventory. The cluster is referred to as Developmental (D).

Cluster III. Group including 26.10% of researched men (42 people). It is 
characterized by a slightly lowered score on the sale Feeling of Self-actualization 
and visibly heightened scores on the remaining three scales: Aggravation of 
Crisis, Need for Change and Life Inventory. It is called Crisis (C).

Cluster IV. The smallest group including 19.80% men (34 people) is charac-
terized by visibly heightened score on the scale Feeling of self-actualization and 
visibly lowered score on the Aggravation of Crisis, an average score on Need 
for Change and a slightly lowered score on Life Inventory. Named Mature (M).

MANOVA variance analysis showed statistically significant differences be-
tween all groups with respect to intensification of individual mid-life turn 
dimensions (p < .001). Post hoc comparisons using the Hochberg test revealed 
statistically significant differences between individual groups (p < .05). The 
results are shown in Table 2.

Table 2 
Comparison of four male clusters with respect to scores on four MLTQ subscales: Feeling of 
Self-actualization (SA), Aggravation of Crisis (AC), Need for Change (NC) and Life Inven-
tory (LI): MANOVA variance analysis and post hoc Hochberg’s test

MLTQ Scale

Mean and standard deviations for male types Difference
significance

Cluster I
(B)
(N = 51)

Cluster II 
(D)
(N = 45)

Cluster III 
(C) 
(N = 42)

Cluster IV 
(M)
(N = 34)

F Groups

SA M
SD

3.21  
0.50

3.71  
0.37

2.87  
0.54

3.85  
0.54 34.54**

D – 
C* 
D – 
M 
D – 
B* 

C – 
M* 
C – 
B 
M – 
B* 
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MLTQ Scale

Mean and standard deviations for male types Difference
significance

Cluster I
(B)
(N = 51)

Cluster II 
(D)
(N = 45)

Cluster III 
(C) 
(N = 42)

Cluster IV 
(M)
(N = 34)

F Groups

AC M
SD

2.97
0.35

2.37
0.49

3.16
0.50

1.96
0.42 101.46**

D – 
C* 
D – 
M* 
D – 
B* 

C – 
M* 
C – 
B* 
M – 
B* 

NC M
SD

3.24
0.39

3.87
0.42

3.81
0.44

2.92
0.39 43.00**

D – 
C 
D – 
M* 
D – 
B* 

C – 
M* 
C – 
B* 
M – 
B 

LI M
SD

3.26
0.38

3.34
0.35

3.70
0.32

2.64
0.38 52.74**

D – 
C* 
D – 
M* 
D – 
B 

C – 
M* 
C – 
B* 
M – 
B* 

** F significant at **p < .001 (df = 3,171)
* Significance at *p < .05 in reference to differences between groups labeled D, C, M, B

Characteristics of different ways of experiencing  
mid-life transition

Several different ways of experiencing mid-life transition were determined. 
Preliminary analysis revealed that three types obtained for men and women 
have a similar distinctive configuration of high and low scores on MLTQ scales. 
Each of the determined ways of experiencing mid-life transition was charac-
terised and male and female types of similar profile significantly distinct from 
other were paired up. Profile characteristics and descriptions of psychological 
personas of a typical representative of each group are given below.



Elżbieta Kluska and Piotr Łabuz

138 Chapter 8 

Figure 1  
Charts presenting three types of mid-life turn experienced by women and four types experi-
enced by men 

 

 

 

  

  

  

 

 

 

 

1 
2 
3 
4 
5 

FS AC NC LI 

Balanced Developmenntal 
(BD) - women 

1 

2 

3 

4 

5 

FS AC NC LI 

Balanced (B)- men 

1 

2 

3 

4 

5 

FS AC NC LI 

Mature Developmental (MD) - 
women 

1 

2 

3 

4 

5 

FS AC NC LI 

Mature (M) - men 

1 

2 

3 

4 

5 

FS AC NC LI 

Crisis (C) - women 

1 

2 

3 

4 

5 

FS AC NC LI 

Crisis (C) - men 

1 

2 

3 

4 

5 

FS AC NC LI 

Developmental (D) - men 



Mid-Life Transition in Men and Women…

 139

Types: balanced and balanced-developmental

The first group belongs to the Balanced path and includes 43.8% of women 
and 29.6% of men. The results of the analysis presented in Table 3 confirm that 
male and female profiles differ and that the women group has a significantly 
heightened score on the scale Need for Change. The remaining dimensions are 
concentrated around mean of the distribution and do not differ between profiles.

Table 3 
Differences in intensification of individual factors of MLTQ between female Balanced Devel-
opmental profile and male Balanced profile

Skala MLTQ
Mean and deviations Difference significance, done post 

hoc using Hochberg’s test

BD - women
N = 71

B - men
N = 51

Difference in 
mean value Significance

SA M
SD

3.17  
0.48

3.21  
0.50 -0.04 p > .05

AC M
SD

2.79
0.43

2.97
0.35 -0.18 p > .05

NC M
SD

3.79
0.47

3.24
0.39 0.55* p < .05

LI M
SD

3.03
0.37

3.26
0.38 -0.22 p > .05

A typical representative of the group experiencing mid-life transition in 
a Balanced way is rather not inclined to make radical changes in life and should 
not experience mid-life crisis. They see their life as mediocre. In this profile, 
differences between sexes are in the area of a heighten need for change in case of 
women. Women have a greater need than men to make changes in life. Maybe 
they would like to start achieving their own goals and pursue their own plans 
and become more independent. It might be the result of their greater involve-
ment in child rearing and family care in the first part of life and hence smaller 
chances of self-actualization compared with men.

Types: mature and mature-developmental
The Mature path group includes 40.70% of the researched women and 19.80% 
of men. The results of the analysis presented in Table 4 confirm that male and 
female profiles differ and that the women group has a significantly heightened 
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score on the scale Need for Change and a lowered score on the scale Life Inven-
tory. The remaining two dimensions do not differ between profiles.

Table 4 
Differences in intensification of individual factors of MLTQ between female Mature-Devel-
opmental profile and male Mature profile

MLTQ Scale
Mean and deviations Difference significance, done post 

hoc using Hochberg’s test

MD - women
N = 66

M - men
N = 34

Difference in 
mean value Significance

SA M
SD

4.04  
0.39

3.85  
0.54 0.18 p > .05

AC M
SD

2.11
0.44

1.96
0.42 0.14 p > .05

NC M
SD

3.42
0.55

2.92
0.39 0.49* p < .05

LI M
SD

2.27
0.40

2.64
0.38 -0.37* p < .05

People experiencing transition in a Mature way enter the new phase in life 
very naturally. A typical representative of this path has a very high Feeling of 
Self-actualization. They are fulfilled, have a sense of meaning in life and feel that 
they have pursued their desires. They do not fear old age and its symptoms, but 
rather treat it as something natural that may bring new experiences, possibilities 
and life goals. There is congruence between who they are and their age and they 
do not think that age limits them in any way. They are future, not past, oriented 
and think about what still might happen to them rather than delve upon once 
taken decisions. A Mature type man will not be prone to make radical changes 
in life, but will rather be inclined to take reasonable and prudent decisions sup-
porting the status quo of a satisfactory life. In case of women there might be 
desire for development and openness to changes resulting from a willingness to 
start a new phase in life, not from a negative assessment of to-date functioning.

Crisis type
The third cluster is a group belonging to Crisis path including 15.50% of women 
and 26.10% of men. The results of the analysis presented in Table 5 confirm 
that male and female profiles differ and that the women group has a signifi-
cantly lowered score on the Feeling of Self-actualization scale. The remaining 
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dimensions of the mid-life turn concentrate significantly above mean and do 
not differ between profiles.

Table 5 
Differences in intensification of individual factors of MLTQ between female Crisis profile 
and male Crisis profile

MLTQ Scale
Mean and deviations Difference significance, done post 

hoc using Hochberg’s test

C - women
N = 25

C - men
N = 42 Mean difference Significance

SA M
SD

2.41  
0.43

2.87  
0.54 -0.46* p < .05

AC M
SD

3.64
0.47

3.61
0.50 0.03 p > .05

NC M
SD

3.72
0.56

3.81
0.44 -0.09 p > .05

LI M
SD

3.49
0.48

3.70
0.32 -0.21 p > .05

People experiencing the mid-life transition in a crisis like way grapple with 
changes related to older age: changing physiology, visible ageing symptoms, 
lowered endurance and fitness, lack of energy, etc. At the same time, they fear 
these changes and therefore might dream about stopping time and remain-
ing “eternally young”. They do not feel that they are reaching their potential 
and they do not feel fulfilled. They tend to believe it is all due to past mistakes 
and missed opportunities. They have a great need to make some changes in 
life, probably because they feel it is their last chance to do that (“now or never” 
phenomenon). Crisis type people either see their life in a negative light (women) 
or think that it is mediocre (men) and fear that they will not have enough time 
to make changes that would improve it. Such approach may generate negative 
emotions, fears and disorientation that only deepen the crisis. 

Developmental type
The fourth group representing a Developmental style of experiencing mid-life 
transition was distinguished only in the male group (26.20%). It has visibly 
heightened scores on the following scales: Feeling of Self-actualization and 
Need for Change, visibly lowered score on the Aggravation of Crisis and an 
average score on Life Inventory (see Drawing 1).
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The men going through the mid-life turn in a Developmental way feels rater 
fulfilled in his life. At the same time, he is interested in constant development 
and he is ready for changes. He has made many plans and set many goals for 
future. This type is highly motivated to reach higher and be active. He does not 
perceive passing time as a limitation. Quite to the contrary, he tries to seize all 
available opportunities. There is acceptance of a natural change process related 
to ageing. He has a tendency to reflect upon his life and to analyze past deci-
sions and their consequences. This is his foundation for taking decisions for 
the future and making courageous life changes.

Discussion 
The obtained results illustrate that going through and experiencing mid-life tran-
sition in middle age might take three main paths similar for men and women: 
Balanced, Crisis, Mature. In these paths, there are certain intersexual differences 
showing that women in the Mature and Balanced path are more prone to mak-
ing changes in their life than men. An increased need for change might result 
from their changing emotionality and veering toward “typically male” emotions 
(Miluska, 1996; Oleś & Baranowska, 2003), what might give rise to greater need 
for independence, self-determination or individuality. Intersexual difference 
was also found with respect to life inventory in the Mature path. In this case 
Life Inventory turned out to be higher in men than in women. This means that 
men are more critical towards their achievements and decisions than women. 
This finding is consistent with data showing that women take the inventory 
in two areas: private and professional and hence have a greater chance for the 
inventory to be positive. It is enough that inventory is positive in one of the 
areas to compensate for a possible negative inventory in the other. Taking the 
inventory men take into consideration only their professional life and hence 
have a greater risk of negative inventory – lack of successes in professional life 
cannot be in any way compensated (Levinson, 1996; Oleś & Kowalczyk, 2004).

 An interesting result is the fourth Developmental path that emerged only for 
the male group. The composition of its profile leads to supposition that a person 
experiencing the transition in this way is willing to make huge, spectacular 
changes at midlife. For one thing, they are satisfied with how they function at 
present, for another, they have strong need to bring about some shifts. The path 
exists only for men probably because they more often than women are prone 
to huge life-altering shifts. Surely, women also tend to make such changes but 
perhaps make them less spectacularly. The profile analysis reveals that in the 
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case of women changes are a part of the remaining profiles, since in every cluster 
the Need for Change in the female group is above average and in two paths, 
Balanced and Developmental, it is significantly higher than in the male group.

It is also worth mentioning that although types of mid-life transition discov-
ered by other researchers (Farrell & Rosenberg, 1981; Oleś, 1995; Żołnierkiewicz, 
2006) differ (mainly due to taking into consideration different dimensions of 
themed-life turn) they also fall into main four categories presented in this 
paper. The Crisis path will include Anti-Hero, Pseudo-Developed, Punitive-
Disenchanted (Farrell & Rosenberg, 1981); Crisis Prone and Eternal Boys 
(Oleś, 1995); Crisis Prone A and Crisis Prone B (Żołnierkiewicz, 2006) and 
Crisis revealed here. The Mature path will include Transcendent-Generative 
(Farrell and Rosenberg, 1981); Mature, Wise Men (Oleś, 1995) and Mature and 
Mature-Developmental disclosed here. The Developmental path incorporates the 
following types: Effective (Żołnierkiewicz, 2006) Developmental described here 
and the Balance path: Adapted – male group (Oleś, 1995), Adapted – female 
group (Żołnierkiewicz, 2006) and Balanced revealed here.

The above comparison lists four main types of mid-life transition: Crisis, 
Mature, Developmental and Balanced within which appear certain differences 
arising from individual and sex related differences. Therefore the questions 
arise: What causes people to experience the transition in a specific way? Are 
there determining factors? If yes, is it possible to impact and alter them? On 
what stage should intervention supporting a person in adaptive dealing with 
the transition take place? Is it possible to finally experience the turn in a devel-
opmental or mature way even if a person goes through mid-life crisis? These 
are some of the questions that require further research. Nonetheless, it is worth 
remembering that although a person may fall into one of the categories they 
still experience the turn in a very individualized way. Hence, every interven-
tion requires a very personal approach and taking into consideration specific 
changes a person is going through.
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The authors take up the signi�icant issue regarding the changes that 
take place in the psyche of teenagers entering the phase of 
adulthood. The topic is raised in the context of developmental tasks 
and social challenges teenagers need to face. Increasing interest in 
mental resources, individualization of developmental paths and the 
ways in which young adults overcome encountered dif�iculties has 
inspired numerous theoretical and empirical investigations in the 
world’s literature of the subject. The book Various aspects of young 
adults’ functioning is part of this stream of scienti�ic research. 

 The publication �ills the gap in the literature of the subject 
concerning research on the psychosocial functioning of individuals 
in the period of young adulthood. High speed of social changes and 
the related changing conditioning of life and choices of teenagers, 
long period of being �inancially dependent resulting from extended 
education and the high unemployment rate in Poland, as well as 
delayed – as compared to the previous century – decisions to take on 
marital and parental roles, and many more different psychosocial 
phenomena – all these require from researchers a fast, meticulous 
and methodologically innovative approach to the issues discussed.

 The book in question meets all the requirements. The 
authors approach this socially crucial subject in an innovative and 
comprehensive way. 
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